California State University, San Bernardino

CSUSB ScholarWorks
Theses Digitization Project

John M. Pfau Library

2012

Culturally responsive curriculum: Enrichment projects for school
age-children
Mónica Balbuena de la Sancha

Follow this and additional works at: https://scholarworks.lib.csusb.edu/etd-project
Part of the Bilingual, Multilingual, and Multicultural Education Commons

Recommended Citation
Balbuena de la Sancha, Mónica, "Culturally responsive curriculum: Enrichment projects for school agechildren" (2012). Theses Digitization Project. 4124.
https://scholarworks.lib.csusb.edu/etd-project/4124

This Project is brought to you for free and open access by the John M. Pfau Library at CSUSB ScholarWorks. It has
been accepted for inclusion in Theses Digitization Project by an authorized administrator of CSUSB ScholarWorks.
For more information, please contact scholarworks@csusb.edu.

CULTURALLY RESPONSIVE CURRICULUM: ENRICHMENT
PROJECTS FOR SCHOOL AGE-CHILDREN

A Project

Presented to the
Faculty of

California State University,
San Bernardino

In Partial Fulfillment
of the Requirements for the Degree
Master of Arts

in

Education:
Bilingual/Cross-Cultural

by

Monica Balbuena de la Sancha

June 2012

CULTURALLY RESPONSIVE CURRICULUM: ENRICHMENT
PROJECTS FOR SCHOOL-AGE CHILDREN

A Project
Presented to the

Faculty of

California State University,
San Bernardino

by

Monica Balbuena de la Sancha
June 2012

Approved by:

i

Barbara J. Flores, Ph.D., First Reader

Thomas Gehring,

//S'//2__

Date

'

ABSTRACT

Everyday children from every part of the world leave
behind their country arid language. They arrive to U.S.

schools and begin to learn the language and culture.

However, often times the curriculum is irrelevant and has

no connection to their identity. Children from Mexico
experience this deculturalization.

This project addresses the need of a culturally
responsive curriculum for children of Mexican descent.

This culturally responsive curriculum was developed to

expose children to Mexico's unique history, culture,
traditions, and indigenous peoples,. The enrichment

projects provided cover 14 out of the 31 states of Mexico.
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CHAPTER ONE

INTRODUCTION
General Introductory Remarks
There is a plethora of educators who believe in a

culturally responsive curriculum. A culturally responsive
curriculum (CRC) embraces three essential components:

equity, pedagogy, and multicultural education while it
rejects the whole concept of deculturalization.

McGee, Banks and Banks (1995) defined equity pedagogy
"as teaching strategies and classroom environments that

help students from diverse racial, ethnic and cultural

groups attain the knowledge, skills, and attitudes needed
to function effectively within, and help create and

perpetuate, a just, humane, and democratic

society"(p. 152).
Multicultural education is a type of school reform

that highlights equity, social justice and democracy. A
more exact definition as defined by Banks is, "an emerging
discipline whose major aim is to create equal educational
opportunities for students from diverse racial, ethnic,

social-class, and cultural groups"

(McGee, Banks & Banks,

1995). The primary goals are for people from every ethnic
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background to interact, respect and function effectively

in our diverse global society.
Spring (2010) defined deculturalization as the

educational process of "destroying a people's culture
(culture genocide) and replacing it with a new culture"

(p. 8). Spring's book, Deculturalization and the Struggle
for Equality examined the linguistic, cultural, and racial

issues related to education and Hispanics in the United
States since its conception. It is evident that

multicultural education is an essential component of U.S.
public schools.

Significance of the Project
The adoption of a CRC in my area of interest is to
expose students to Mexico's unique history, culture,

traditions, and indigenous peoples. This enriched

curriculum serves as an opportunity for students to
explore one of the many rich cultures of the world.
Exposing children of Mexican descent to their culture,

heritage, and history can strengthen their identity and

recognize the importance of their cultural contribution in
school.
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Statement of Needs
The on-going demographic changes in the United States

have educators and educational researchers pondering if
the U.S. curriculum is addressing the educational needs of

today's diverse students. According to the 2000 Census,
immigration in the United States peaked from 1969 to 1999.
The highest influx of people originates from Mexico.

Families continue to cross the border leaving behind their
country, and language and many arrive with young children
who will begin school where the dialect and culture are

different for them. A cultural barrier emerges between the

curriculum and teacher, and the immigrant student.
Proponents of culturally responsive curricula endorse
the need for multicultural education. Multicultural

education both reshapes and improves society. Abdal-Haqq
(1994) stated his views that culturally responsive

curriculum is a valid and important strategy for improving
academic performance in public schools. Educational
theorist and researchers have examined from every angle,
educational, social, and cultural, that a program that
incorporates multicultural education benefits society as a

whole.
Wilhelm (1998) expressed that for the past decades

multicultural education has become a "culture war between
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conservative, liberal and progressive forces"

(p. 227).

For the past years (and continues presently) debates have
risen on whether multicultural education is an important

matter in U.S. schools. Unquestionably supporters of

multicultural education felt this concern should not be

overlooked. As a result, teachers from across the nation
responded and their voices gave birth to a quarterly
magazine Multicultural Education. The first edition
published in the summer of 1993 Editor Priscilla Walton

(1993) stated goals for the magazine and one of them was
"to promote the development of culturally responsible and

responsive curricula and practices that create equity and
inclusiveness throughout society" (p. 6).

It is a fundamental right for minority children to be
able to learn about their culture, heritage, and history
(See assumptions, below). Children enter schools where the
language and culture are different. They read stories and

history books that are connected to Euro-Anglo-Saxon; the
Vikings, the voyage of Christopher Columbus, Jonny

Appleseed, along with Francis Drake, Captain John Smith.

These historical figures are irrelevant and have no

connection to their culture and origin. Many of these
children of Mexican descent are neither aware of the

Aztecs, Quetzalcoatl, the route of the Xochimelcas nor the
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origin of the word Mexicano. School children of Mexican
descent are confused since they are uncertain if they

belong in the United States or if they belong to their
parents native country.
General Design

The goals of this project are: 1) to address the

importance of a culturally responsive curriculum for
children specially for children of Mexican descent that

live in the United States, and 2) to advocate for a

culturally responsive curriculum that addresses ethnic and
culture identity. An enrichment project will be developed
that can easily be adapted or integrated into the Social

Studies units of all public schools. This enrichment
project is based on 14 of the 31 states of Mexico offering
geographical and natural resources, salient historical

facts, indigenous peoples and traditions.

General Limitations and Delimitations
Two issues have been identified: 1) children of
Mexican descent know very little about their cultures,
origin and the history of Mexico; and 2) schools continue

to overlook and to meet the needs of this
majority/minority group. Many motives underlie this lack

of knowledge and appreciation. First, U.S. schools have

5

failed to strengthen and expose children of Mexican

descent to the history, culture, values and traditions of
their country, and secondly critics of multicultural

education argued that multicultural education is a threat
since it will divide students by racial and cultural

lines, rather than unite them as Americans (Barnett,

1994) .
Assumptions
A culturally responsive curriculum empowers children

by providing rich cultural lessons that reflect who they
are as individuals. Sleeter (1996) recognized the

importance of culture and linguistic resources that

children come with. Language is a form of identity for
children whose primary language is not English. Their
heritage is reflected in their language. However, upon

entering U.S. schools, children from Mexico begin to

emerge in the new American culture and bury their own.
Proponents of a culturally responsive curriculum are

Banks (1990) and Sleeter (1996). These advocates and
researchers have conducted an immense volume of research
and heartedly believe that adopting a culturally

responsive curriculum that serves the diverse backgrounds

of children of Mexican descent is just. Children will not
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only retain their heritage but also their identity.
Students' interest is captivated by narrating historical
events that connect to their people and culture. The

current curriculum implemented in U.S. schools deprives
students from the whole concept of learning about the
origins of their culture and history it is meaningless

with no connection to bilingual children's identity. The
best curriculum the American School System can implement

is to teach children, at an early age, the values and
appreciation for their and others' cultures.
Definition of Terms

Background Knowledge is the term often referred in

curriculum as what students know about a particular topic

that will help them connect or better understand the
material to be learned. Background knowledge is
"activated" before a lesson is taught.

Bilingual is the term to identify the ability to

speak, read, and write in at least two languages.
Biliteracy is the term used specifically to depict a

person who is proficient in at least two languages in the
domains of reading, writing, and speaking.

Comprehensible Input signifies that to make content
understandable/meaningful to students, especially English
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language learners through a variety of strategies that can

include pictures, drawings, gestures, and visuals.

Content Objectives are written statements that inform
what students are expected to know and perform for a given

subject area. Content objectives support the language
development of students by reinforcing vocabulary,

academic language, questioning, formulating predictions
and hypotheses, reading, writing, and other academic areas

(Echeverria, Short & Vogt, 2008).

Culture is defined by Haviland (2002) as the

"abstract values, beliefs and perceptions of the world

that lie behind people's behavior. These are shared by
members of a society. Cultures are learned largely through
the medium of language rather than inherited biologically"

(p. 33).

Culturally Responsive Curriculum is recognizing and
understanding the influences of race, culture, and

ethnicity in teaching and learning, and using cultural

experiences, traits and contributions of different ethnic

groups as helpful tools for teaching academic and social.
English Language Learner (ELL) is a term used to
describe a student whose primary language is other than

English.
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ESL is the acronym that stands for English as a
Second Language. It is used to refer to programs and
knowledge, values, and skills to diverse students.

Instructional Model is used to provide students with

remembering, and relating content area. It helps students

to reason and reorganize information to help students
experience success.

Language Objectives are statements that tell what
students should know and be able to do using the target

language, English (or another language). Language
objectives support the language development of students

reinforcing vocabulary, academic language, questioning,
formulating predictions and hypotheses, reading, writing,

and other academic areas (Echeverria, Short & Vogt, 2008).
Modeling refers to the demonstration of how to

complete or perform a given task.
Pedagogy is a term occasionally referred to as the

correct use of instructional strategies. In correlation
with those instructive strategies the instructor
acknowledges and values pupil's background knowledge and

experience, situation, and environment, as well as
learning goals set by the student and teacher.

Scaffolding refers to adult/teacher acts as a
facilitator and models the desired task for students. The
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modeling supports students learning and performance. A
variety of learning strategies are applied. Then

adult/teacher gradually transfers the responsibility to
students (Echeverria, Short & Vogt, 2 008) .

School Reform refers to changes of programs and
policies that are affecting a school or educational

program. These steps are gradually taken and applied by
their proponents.

Sheltered Instruction Observation Protocol (STOP) is
the term used to indicate "a model of sheltered

instruction created to deliver grade-level academic

content comprehensible for English language learners. It
is a scientifically validated protocol model and lesson

planning guide that ensure teachers are implementing the

practices known to be effective for English learners"
(Echevarria, Short & Vogt, 2008).
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CHAPTER TWO
REVIEW OF THE LITERATURE

Curriculum with a Cultural Perspective
The following literature review condenses a vast
amount of research that analyzes the positive outcomes of
the adoption of a culturally responsive curriculum. It

also addresses its opponents about implementing

multicultural curricula. A Culturally Responsive
Curriculum (CRC) is an explicit and relevant curriculum

that not only empowers students but its materials interact

and respond to the interest of students. The adoption of a
CRC in my area of interest is to expose students to

Mexico's unique history, cultures, traditions, and

indigenous peoples. This type of curriculum serves as an
opportunity for students to explore one of the many rich

cultures of the world.

A multicultural curriculum addresses the needs of our
diverse student population. Among the minorities in U.S.

schools are children of Mexican descent. Exposing them to
their culture and heritage can strengthen their identity
so they can recognize the importance of their cultural

contribution in school. A Culturally Responsive Curriculum
encompasses the adoption of multicultural curricula,
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equity and critical pedagogy, multicultural literature in
the classroom and support for biliteracy.

Multicultural Education

Many goals and dreams initiated after the wake of the
civil rights movement among them were the integration of

multicultural education. Sleeter (1996) called
multicultural education a social movement. She addressed
multicultural education not only to acknowledge race, but
to also understand gender and social classes along with
other factors that form part of our society. McGee, Banks

& Banks (1995) have analyzed multicultural education and
revealed that it is formed of five important dimensions

highlighting "content integration, the knowledge

construction process, prejudice reduction, and equity

pedagogy, and an empowering school culture and social
structure"

(p. 152).

Equity pedagogy, according to McGee, Banks & Banks
(1995) is regarded as an important component in

multicultural education. It embraces teaching strategies
and classroom settings that can aid learners that come

from different "racial, ethnic, and cultural groups"
(p. 152) and create and be part of fair and democratic
society. It is an important factor in the classroom since
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the traditional barriers of teacher, the one who possesses

knowledge and power and the student who is solely the
learner are deconstructed. Equity pedagogy recognizes that
knowledge is also produced by students and power is
furnished to them to make social democratic changes or as

Banks (1988) called it "an ethnic revival movement"
(p. 37).

The work of Paulo Freire (1987), a supporter of
critical pedagogy, is an eye opener in the field of

multicultural education and literacy. Freire (1987) wrote

about how literacy and culture are connected. Critical
pedagogy allows educators to view literacy from a

different global perspective. According to Freire (1987)

culture and literacy contribute to one another and within
these concepts language and education grow. The literature
that is used in the classroom needs to reflect the

students7 cultures so they feel welcome in the literacy
world.

Tallins (2006) weighed the importance of implementing
culturally responsive literacy as part of the classroom
reading program. A vital point Tallins made in her

quantitative article is that early literacy success
improves society as a whole. Illiteracy is detrimental.

Literacy is the foundation to function in the classroom
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and on the outside world. Multicultural literacy is
effective since it captivates and develops students'
interest and understanding in reading.
Misconceptions of Multicultural Education
Banks (1995) revealed that the culprit of not

integrating multicultural education in U.S. school system
is on the many misconceptions there are about this

curricula.

For some multicultural education means English
learners, failing schools, and open immigration policies.

Historically, many people have believed that children who

come from non-mainstream backgrounds, such as English
Language Learners are "at risk" of not succeeding

academically. Some teachers have also fallen in this

trajectory and believe that students who come from

different cultures lack the skills for academic
achievement. Flores, Cousin, and Diaz (1991) conducted
quantitative research and found that teachers indeed

viewed minority students as learners who struggle in the
classroom.

Ford (2010) disclosed that cultural differences
continue to be overlooked by educators. These differences
hinder the teacher's ability to respond to the learning
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needs of students whom may be possible candidates to be

identified as gifted students. The author suggested that
teachers who teach students of different cultural

backgrounds should be proactive in multicultural

effectiveness.

Banks (1988) provided an evaluation of how teachers

integrate multicultural curriculum in the classroom. Banks
called this style the "Heroes and Holidays Approach"

(p. 37). He stated that the multicultural curriculum
inclusion is only during special holidays, or ethnic

events. The study of ethnic minorities and holidays
related to them seldom occur in the classroom as a result
students have little understanding of ethnicity. In the

"Additive Approach" (p. 37) Banks pointed out it is

divisive since it teaches cultural and ethnicity concepts
and issues from a Euro-Centric perspective. In the

"Transformative Approach"

(p. 38), on the other hand,

Banks declared that it teaches ethnic concepts and racial
issues from different perspectives. The "Decision-Making
and Social Approach"

(p. 38) stands by its title. In this

approach students study the concepts and issues related to
the unit of study and develop a plan for action. Banks

clearly underlies that the structure of a multicultural

curriculum in the classroom is neglected, it is only
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recognized on a holiday and for one day, and has no
learning objectives. Thus, it is given very little
importance.

Banks avowed that multicultural curriculum should not

only be integrated during holidays, it should be stretched
throughout the school year. Culture awareness is an
important component in today's education because of the

United States' diverse society.
Antagonists have engrained social and political

policies that have had negative effects for children and

despite the research evidence of such harmful policies,

they continue to be a tradition (Flores, Cousin, Diaz,

1991). A CRC transforms teachers' beliefs about students

who come from different cultures. It is imperative that
teachers change the way they look at minorities. Teachers

must seek culture awareness training. Schools must coach
teachers on how to implement a multicultural curriculum.

Teachers should have the opportunity to observe their

colleagues who are teaching students from different
cultures.

Multicultural Preparation Programs for Educators
Sleeter (2001) reviewed an extensive study on teacher
multicultural preparation programs that have failed to
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provide the adequate training to serve children of color
as well as children who come from a low socioeconomic

background regardless of ethnicity. The vast majority of

teachers who enter the teaching profession are
middle-class, white Americans. The author suggested that

pre-service teacher programs should screen and recruit
teachers of color. A model suggested for teacher
candidates is a "Community-Based-Cross-Cultural-Immersion
Experiences program"

(p. 96). This program consists of the

candidate teacher to live within the community it intends
to teach. It is suggested that such immersion should be

part of a teacher's preparation program. Many questions

arise about community immersion programs, however. This is

an undeveloped area that requires further research.
Mexican Students in United States Schools:
Deprivation and Discrimination
Tan (2002) conducted a study of how Mexican American

high school and middle school students defined
multicultural education. His survey did not consist of the
definition of multiculturalism specifically. Yet he
integrated questions such as, "what they like about
school, what good teachers are like, and how good teachers

help them learn"

(p. 22), and he interpreted students'
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responses that defined multiculturalism with those of
scholars.
The interviews revealed that Mexican American high

school students are very attached to Mexican culture, and

they like school when they feel comfortable. This comfort
feeling is by teachers having respect for their culture
and bringing their culture into the classroom. Tan (2002)

disclosed that the outcome of his study confirmed that
Mexican American students defined multicultural education
as the same definition of scholars and educators. The

major key concepts were "respect, understanding of, and
accommodations of diverse cultures"

(p. 23). This study

demonstrated that whatever the gap may be academic or
social, in order for students to stay in school and to

learn, the feelings of comfort and acceptance are
essential components. A question rises, if this could be a

solution to the prevention of Mexican and Mexican American

school drop outs.

According to Spring (2010) discrimination movements
towards Mexican and Mexican American have always been
present. He declared that the discrimination suffered by

Mexican people has been in two stages. The first one is
probably the most present amongst Mexicans, mistreatment

after the conquest. Mexicans were forced to leave from
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Austin, Texas. They were viewed as a lower class and

Texans believed that Mexicans should not be with "white
folks"

(p. 92) . The second one was the Bracero program

where United States recruited farm workers. Eventually,

these people were deported to Mexico. Two unfair events
took place that gave birth to a form of racism and
exploitation. The damaging form of racism was in schools.

In California separate schools were built for Mexican

children. Segregation was evident. In some parts of

California migrant children were denied the entrance to
schools. In the 1930s Ventura County School district

shared the racism sentiment by displaying signs saying "No

migratory children wanted here"

(p. 98). Unfortunately,

school officials were always able to justify their
segregation. They argued that "Segregation of Mexican
children [was needed] because they require special
education in English"

(p. 99).

Separate schools for some ranch owners served as

"maintaining white supremacy"

(p. 96). On the other hand,

farmers did not want Mexican children to attend school
since these children worked in their fields. Then a law
was passed that Mexican children were not required to

attend school. In fact, for some people educating Mexicans
seemed a threat to their business. Spring (2010) revealed

19

that ranch owners wanted to keep "Mexican laborers
ignorant as a means of assuring a continued inexpensive

source of labor 'educating the Mexicans is educating them
away from the job, away from the dirt7"

(p. 95).

The educational policies for Mexican and Mexican

American during the 1800s and early 1900s have had
repercussions. Among them are children not completing high

school or not obtaining higher education. The

discriminatory policies have cultivated among Mexicans,
first generation of Mexican Americans and the ones who

will follow hereafter, that they are destined to be farm

workers and nothing else.
Opposition to Bilingual Education
Leeman, Rabin & Romans-Mendoza (2011) found that
students of Mexican descent were often disciplined in

elementary schools for speaking Spanish, other students

had feelings of inferiority cultivated in ESL programs,

and high school students were ridiculed because their
Spanish was not proficient. Spanish was banned from public

schools even in informal discussions and teachers were

forced to speak English to those students who did not
understand the language. Mexican children who for the most
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part are bilingual and others are English learners have
undergone deculturalization, segregation and isolation.

The word bilingual ignites opposition in U.S.
schools. Numerous reasons derive from this ignition. First
and foremost, bilingual education is repeatedly viewed .as

an ineffective form of education, and as the

disintegration of people. One ruthless example of how
discrimination dominates bilingualism was in Steel Town,
Pennsylvania. Numerous of opponents rejected bilingual

education in schools and supported the so called "Blue E"
(p. 257) that signified an all English community.
Businesses in some towns displayed this emblem that meant

"English-only ordinance" (p. 257). This sanction allowed
store owners to price goods based on people's English
proficiency. As Soto stated in Cummins, 1996/2001 if the

buyer was not proficient in the mainstream language
vendors charged an additional 20 percent for goods. Such
prejudice was expressed in radio talk shows where

opponents of bilingualism voiced their xenophobic comments

such as: "Send all the spies back to their country... one

state should be set aside for these people"

(p. 257).

Puerto Ricans were the victims in this bigoted

scenario and indeed were crushed to hear that the

bilingual program was eliminated. Their children were
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denied an equal education and their right to strengthen
their children's language skills. Language is a form of

identity not only for Puerto Ricans, Mexicans, and Chinese
but for any whose ethnicity and language is different from

mainstream.

In California Proposition 227 dismantled bilingual
education. According to Cummins (2000) the proposition

destroyed all the advances made for and against bilingual
education since both sides demanded justice for students.
Opponents of bilingual education argued that students were
denied of having access to the language and curriculum and

supporters argued that instruction in the primary language
was necessary for children to fully comprehend concepts to

be learned. For decades it has been believed that language
barriers among individuals have being the cause of school
failure. However, advocates for bilingual education have

persistently argued that "academic difficulties of ELL

students were more appropriately attributed to the absence

of effective bilingual programs than to bilingual
education in some absolute sense" (p. 109).
The oppressed and the oppressor are two common nouns

frequently used to speak about minorities and bilingual
education. Cummins (2001) informed us that society as a
whole cannot progress when power is given to one group
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while the other subjugates. The waves of discrimination
suffered by Puerto Ricans in Pennsylvania and Mexicans in

California must prompt a wakeup call for all people to

mobilize for their children's right to an education that
fulfills their biliteracy. Cummins called for a
"progressive social change"

(p. 263) and for all children

to receive the education they are entitled to, even if it
is bilingual, even if there is opposition it is simply

what Mexicans and Puerto Ricans aspire a bilingual
education for their children in order to avoid the

extinction of their language and culture.
Ethnic Identity

Ethnic identity is an integral part of a human being.
According to Phinney (2003) ethnic identity constitutes of

"embracing various aspects, including self- identification,

feeling of belongingness and commitment to a group, a
sense of shared values, and attitudes towards one's own

ethnic group"

(p. 496). When children are discriminated

because they speak a different language or come from a

different culture, they question their origin; they

develop a sense of inferiority that can harshly affect
their self-esteem. Often these children feel rejected by

the mainstream and as they enter adolescence they do not
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want to be related to their origin. During their school
years they felt rejection; they relate their culture and

language with rejection and denigration. The outcome of

these occurrences can become a social problem or people
may seek to leave their group and completely be separated

from their roots.
Phinney (2003) pointed out that a child who
experiences negative stereotypes about their ethnicity

most likely will develop negative feelings towards its own

identity group. Phinney summarized positive ethnic
identity is formed by community and parental socialization
which play a crucial part in a child's appreciation and

recognition of its ethnicity.

Today more than ever ethnicity is notorious in public
schools. There has been engrained shame and ridicule in
children who speak Spanish. Their bilingualism is not

viewed as an asset; it is seen as an obstacle to learning
the curriculum and the mainstream language. These children

spend many days and hours in public schools feeling and

knowing that neither their language nor their culture are
welcomed or appreciated.

Some American schools have cemented this feeling of
inferiority among children, that by the time they are in
third grade, they themselves degrade their own origins.
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Freire & Macedo (1987) voiced that "Literacy and education

in general are cultural expressions. You cannot conduct
literacy work outside the world of culture because
education in itself is a dimension of culture"

(p. 51) .

Minority children need to feel that their culture and
language is welcomed. They need to be treated with respect
and know that their ancestors were not savages and that

Europeans did not civilized their people. Mexican and
Mexican-American children need to learn and realize that
their ancestors, like the Mayas, Aztecas, Olmecas, to name

a few were a well advanced civilization for the time of
their existence. Children also need to learn that Mexico

was not conquered as many textbooks script it, Mexico was

invaded by Europeans.

Classroom Curriculum
A CRC involves the adoption of a multicultural

education, and critical pedagogy. Culturally Responsive

Curriculum is about transforming a "one size fits all"
curriculum with one that will energize students. I

currently work at a school where 80% of the student
population is Hispanic. As a third grade teacher I find

that the curriculum our district's has adopted is
meaningless to our student population. The majority of the
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stories of our Language Arts program portray characters,
language and settings based on White-Anglo experiences.
Our school district tries to improve the curriculum and

education for the population of our school however the
curriculum continues to reflect experiences that are not

relevant to our school's demographics.
The number of minority students from Mexico and Latin

America continue to rise in U.S. schools. Our diverse
schools should require that all children learn about the
different ethnic societies and their way of life. It is by
this means that society as a whole can progress
harmoniously. We often see rivalry and hate crimes among

ethnicities. If the U.S. school system continues to
overlook minorities and not recognize the importance of

integrating their culture into the curriculum,

discrimination will remain.
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CHAPTER THREE

DESIGN AND METHODOLOGY
Introduction
Chapter 2 examined the existing sentiment, theories,
and the history of ethnicity in the United States. It is

by this indication that today more than ever a culturally
responsive curriculum is an important component of a
school's curriculum. An uncensored curriculum foresees

that all children receive an equal education by teaching
the principles and attitudes that form role models and

contributors to society. As culture changes, the family
structure also changes as a result there is a diverse

student population presently in schools therefore there

should be a diverse curriculum.
The goal of this project, formerly, is to provide"

students with a culturally responsive curriculum by

incorporating enrichment projects into the curriculum in
order to enhance students' knowledge, appreciation and the

contribution of Mexico's ancestors to the world and learn
geographical locations and landmarks of states, its

salient historical facts, values and traditions about the

natives of Mexico.
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Program Plan
To help students locate

Goal 1:

Aguascalientes, Campeche, Chiapas,

Estado de Mexico, Guanajuato,

Guerrero, Hidalgo, Michoacan, Oaxaca,
Puebla, Queretaro, Quintana Roo,

Tabasco, and Veracruz along with each
state's borders, and rivers on a map.

Objective 1:

Locate each state, borders, and

rivers.

Title:

Mexico's States & Geographical

Features.

Strategy: Use a poster map to identify major
rivers and states, specifically

Aguascalientes, Campeche, Chiapas,
Estado de Mexico, Guanajuato,

Guerrero, Hidalgo, Michoacan, Oaxaca,
Puebla, Queretaro, Quintana Roo,

Tabasco, and Veracruz.

Measure:

Students will use a blank map of

Mexico to locate, label and color
specifically Aguascalientes Campeche,
Chiapas, Estado de Mexico, Guanajuato,

Guerrero, Hidalgo, Michoacan, Oaxaca,

28

Puebla, Queretaro, Quintana Roo,
Tabasco, and Veracruz. Students will
trace in black the borders of those

states, and list the important rivers.
Goal 2 :

To expose students to the indigenous
peoples and history on 14 of the 31

states of Mexico: Aguascalientes,
Campeche, Chiapas, Estado de Mexico,

Guanajuato, Guerrero, Hidalgo,
Michoacan, Oaxaca, Puebla, Queretaro,
Quintana Roo, Tabasco, and Veracruz.
Objective 1:

Students will learn the names of
indigenous groups, their way of life

and traditions in the States of:
Aguascalientes, Campeche, Chiapas,

Estado de Mexico, Guanajuato,

Guerrero, Hidalgo, Michoacan, Oaxaca,
Puebla, Queretaro, Quintana Roo,

Tabasco, and Veracruz (See Chapter

Four, Anthology and Selection of

States).

Objective 2:

Students will create a craft project

that represents a tradition of the
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assigned state (See Chapter Four,
Anthology and Selection of States).

Title:

I Know Mi Estado

Measure:

Students will create a My Culture Fact
Book (MCFB). The MCFB will entail a

minimum of 8 handwritten pages with
the following components: 1) Name of
Indigenous People, 2) Dialect, 3) Way
of Life, 4) Region, and 5) Tradition
(See Appendix B for template).
Sheltered Instruction Observation Protocol Model

The enrichment lessons and projects are based on the
Sheltered Instruction Observation Protocol Model (SIOP).

The SIOP model was chosen for its approach of making

content comprehensible for English language learners while
fostering their second language acquisition.
Sheltered Instruction Observation Protocol is a newly

designed program that incorporates Specifically Designed
Academic Instruction in English (SDAIE). This model of

instruction offers teachers lesson planning, and an

implementation that provides access to English learners
(Echevarria, Short, & Powers 2 0 06) .
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The SIOP Model consists of 30 features grouped into

the following 8 components: 1) Lesson Preparation, 2)
Building Background, 3) Comprehensible Input, 4)

Strategies, 5) Interaction, 6) Practice/Application, 7)

Lesson Delivery, and 8) Review and Assessment. The SIOP
model offered in this project is constructed in the

Language Arts, and Social Studies domains.

Lesson Preparation
Primarily the lesson preparation begins with
identifying content objectives. These are developed from

State Standards for a particular grade level. Once content
objectives have been specifically stated verbally and in

writing, the next key element is language objectives.
Goals openly define the particular literacy skills that
need to be learned. The language objectives address the

areas of reading, writing, listening and speaking that are

essential to the acquisition of second language. The

language objectives focus on "in what way" students are
going to perform the desired activity. For example, a

language objective associated with the language domain of
writing would state: Students will write a cohesive
paragraph that describes the indigenous people of the

State of Michoacan.
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Building Background

The second component of The SIOP Model focuses on
connecting past experiences. All students bring to the

classroom academic content (schemata)

(2006). This section

is an important one when implementing the enrichment

project. It gives students an opportunity to express and
share their culture while helping other students and

teacher build their background knowledge through peer
interaction.

The classroom educator builds background through
(1) pre-teaching academic vocabulary,

(2) provide

meaningful experiences, and (3) introducing a conceptual
framework for the students (Guarino, Echevarria, Short,

Schick, Forbes, & Rueda, 2001). "Introduce, repeat, write
and highlight"

(p. 12) academic vocabulary because it

allows students to identify and comprehend text or
concepts. "Meaningful experiences" provide a way for
understanding the concepts. This is done through a variety

of activities, conversations among students, the use of

technology, and images. For the purpose of this project
students will contribute as well as teacher in providing

meaningful experiences. Conceptual frameworks are tools
such as graphic organizers that students utilize to

develop their understanding of a process or concept.
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Building background connects students' experiences
(culture), or past learning to new learning (others'

cultures).

Comprehensible Input
Comprehensible input is making content understandable
and meaningful for students, especially English language

learners. This is accomplished through a variety of

strategies that include pictures, drawings, gestures,
visuals (p. 18). Content is taught using a variety of

techniques including speech that is clearly articulated:
modeling, visuals, hands-on activities, demonstrations,
gestures, and body language (p. 13).
Strategies

The strategies should be those that support English
learners. According to Vygotsky (1978) he viewed learning

’as sociocultural. Language, social interaction and
mediation are the main components to learning. The use of

metacognitive, cognitive, and social affective strategies
are also essential to develop in students independent

learning practices.
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Interaction

Students who are learning the target language enter

school without basic and academic vocabulary. Based on the
students' English ability, and for the purpose of this

project interaction should be set in a culturally
appropriate way. This means allowing students to feel

secure in the classroom environment, being able to
interact using their primary language to communicate when
needed, allow plenty "wait time" for students to process
and formulate their answers, and provide language support.

The teacher must provide multiple opportunities for

students to practice speaking academic language.

Practice/Application

Learning is demonstrated through application and
practice. The acquisition of academic content should
always be exercised in the classroom. Teachers need to
provide students with multiple activities that focus on
all the domains of language.

Lesson Delivery
The SIOP Model underlines that students should be

engaged 90% to 100% of the time during a lesson

(Echevarria, Short, & Powers 2006). Though, this does not
suggest that they are highly active during all phases of
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instruction. Active engagement refers to individuals
paying attention to the lesson and the active
participation during instruction.

Assessment

This component of The SIOP Model must be integrated

throughout the teaching process. All students benefit from
assessments and for this project it must be culturally

appropriate. Applying SIOP strategies to enrich and

empower students' knowledge about their culture is an
appropriate technique because SIOP was specifically
designed to teach content to English language learners.

Standards Adapted with Sheltered Instruction
Observation Protocol

Table 1. Geography

STANDARDS: 3.1 Students describe the physical and human
geography and use maps, tables, graphs, photographs, and
charts to organize information about people, places, and
environments in a spatial context. (Social Studies
framework for California public schools, 2007).
THEME: Mexico and Its Culture
LESSON TOPIC: Mexico's States & Landmarks

OBJECTIVES:
Language
Content
LEARNING STRATEGIES:
KEY VOCABULARY:

MATERIALS:
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MOTIVATION:

(Building background).

PRESENTATION: (Language and content objectives,
comprehensible input, strategies, interaction, feedback).

PRACTICE AND APPLICATION
(Review objectives and vocabulary, assess learning).

Echevarria, Short & Vogt, 2008. Making Content
Comprehensible for English Learners: The STOP Model.
Table 2. I Know Mi Estado: My Culture Fact Book

STANDARDS:

History - Social Science

3.2. Students describe the American Indian nations in
their local region long ago and in the recent past.
1. Describe national identities, religious beliefs,
customs and various folklore traditions.

3.3. Students draw from historical and community
resources to organize the sequence of local historical
events and describe how each period of settlement left
its mark on the land.
1. Research the explorers who visited here, the newcomers
who settled here, and the people who continue to come to
the region, including their cultural and religious
traditions and contributions. (Reading/Language Arts
framework for California public schools, 2007).
Writing Strategies

1.0. Students write clear and coherent sentences and
paragraphs that develop a central idea. Their writing
shows they consider the audience and purpose. Students'
progress through the stages of the writing process (e.g.,
prewriting, drafting, revising, editing successive
versions). (Reading/Language Arts framework for
California public schools, 2007).
Written and Oral English Language Conventions

1.0. Students write and speak with a command of standard
English conventions appropriate for this grade level.
Listening and Speaking:
oral communication).

(Organization and delivery of

1.0. Students listen critically and respond appropriately
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to oral communication. They speak in a manner that guides
the listener to understand important ideas.

1.2. Connect and relate prior experiences, insights and
ideas to those of a speaker and with a command of
standard English conventions appropriate for this grade
level.

1.5. Organize ideas chronologically or around major
points of information.
1.7. Use clear and specific vocabulary to communicate
ideas and establish the tone.
1.8. Clarify and enhance oral presentations through the
use of appropriate props (e.g., objects, pictures,
charts). (Reading/Language Arts framework for California
public schools, 2007).

THEME: Mexico and Its Culture
LESSON TOPIC: I Know Mi Estado
My Culture Fact Book (MCFB)

OBJECTIVES:
Language
Content
LEARNING STRATEGIES:
KEY VOCABULARY:

MATERIALS:
MOTIVATION:

(Building background).

PRESENTATION: (Language and content objectives,
comprehensible input, strategies, interaction, feedback).

PRACTICE AND APPLICATION: (Review objectives and
vocabulary, assess learning).

Echevarria, Short & Vogt, 2008. Making Content
Comprehensible for English Learners: The SIOP Model.
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CHAPTER FOUR
PROJECT REPORT

Anthology and Selection of States
The peoples of Mesoamerica roamed the region of what

is known today as Mexico. This territory was populated by
skillful and talented indigenous people that impacted the
customs and traditions of present day Mexico. These
indigenous people of numerous languages shared

similarities in culture and customs. Some of the Aztecas,
Toltecas, Totonacas, Zapotecas, Mixtecas, and Mayas were
able to survive the conquests, wars and diseases.

Today in some remote regions of Mexico these
indigenous people still endure. The 14 of the 31 states of
the Republic of Mexico were selected because these states

have such an enriched and wealthy history. These states
are mesmerized by massive pyramids, precious arts carved

in stone, volcanic mountains, splendid beaches, surrounded
by mysteries and legends, and are populated by humble and
charismatic people. The enrichment lessons and projects
presented focus on the following 14 states of Mexico:

Aguascalientes, Campeche, Chiapas, Estado de Mexico,

Guanajuato, Guerrero, Hidalgo, Michoacan, Oaxaca, Puebla,
Queretaro, Quintana Roo, Tabasco, and Veracruz.
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Aguascalientes

Capital: Aguascalientes
Motto: Bona Terra, Bona Gens, Aqua Clara, Clarum Coelum

Good Earth, Good People, Clear Water, Clear Sky).
Indigenous People: Chichimeca (Caxcanes, Zacatecos,
Guachichiles).

Dialect: Nahuatl, Mazahua, Huichol and Otomi (14 out of

100 people speak an indigenous language)

(INEGI,

2010).

Geographical and Natural Resources

Aguascalientes covers an area of 5,518 square
kilometers (0.3% of the national territory). According to
the 2010 census, Aguascalientes has a population of

1,184,996 inhabitants that is 1.1% total of the nation

(INEGI, 2010) . The State of Aguascalientes borders to the

northern west with Zacatecas and to the southern east with

Jalisco. The elevation is nearly 3000 meters above sea

level. The main rivers are Aguascalientes y El Calvillo.
Aguascalientes is recognized for its production of silver,
zinc, copper, gold, cattle, fruits and fine wines (Todo

Mexico, 1985).

Salient Historical Facts
In pre-Hispanic time, Spanish colonial administrators

gave the region of present-day Aguascalientes the name of
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Nueva Galicia, an area that comprised much of present-day
Jalisco, Nayarit, Aguascalientes, and Zacatecas. Nuestra

Senora de Asuncion de las Aguascalientes was founded on
October 22, 1575, by the Spaniard Jeronimo de Orozco. The
purpose of the state's foundation was to protect that

route of silver (Zacatecas-Mexico) during the New Spain
era (Todo Mexico, 1985).

Aguascalientes which translates to "hot waters" is
well known for its warm mineral springs and its

comfortable climate. During the colonial era people called

it La Ciudad Perforada (City of Holes). It was baptized
with this name because of the labyrinth of tunnels dug in
pre-Hispanic times (Todo Mexico, 1985). On May 23, 1835,

General Santa Ana ordered that Aguascalientes be
recognized as an independent state from Zacatecas
(Enciclopedia de los Municipios de Mexico, 2010).

Indigenous History
The Chichimecas roamed the territory before the

arrival of the Spaniards. The Chichimeca name derives from
the Mexican usage to define any nomadic savage chichi,

dog, and macatl, a cord or rope, as if to say,
drags a rope"

"dog that

(p. 319). As cited in The Hispanic American

Historical Review (1945) the Chichimeca definition may

have been based on that this group of "dragged the cords
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of their bows lived like hunting dogs"

(p. 318). The

Chichimecas may have been part of Huachichil's nation,

though it is also possible that they were a byproduct of
the Otomies (The Hispanic American Historical Review,

1945).
The Spaniards arrived in the 1520s to present day

Aguascalientes. This area was Chichimeca Indian territory
and symbolized a frontier region between three indigenous

groups: the Caxcanes, Zacatecos, and Guachichiles.

Caxcanes farmers inhabited the southwestern portion of
present-day Aguascalientes. In the north lived the nomadic

Zacateco Indians and to the east in the largest part of
the state lived the warlike Guachichile Indians. During
the 1550 to 1600 Nueva Galicia (Aguascalientes) was a war

zone. During the four decades, Chichimecas fought

ferocious against the Spanish industrialists and military
forces and with the Indian laborers whom traveled through
the area. As a result many settlements were depopulated.

Chichimecas were a resourceful tribe because as soon

as their offspring learned to walk, they were given small
bows and arrows and were taught to shoot at insects and
small animals. For Chichimeca children the use of bows and

arrows were a form of entertainment and the basis of a
skilled person in shooting. The Chichimecas enjoyed dances
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and games. Their dances were different from other natives

since they were at night and they danced around fire. The

most common game among Chichimecas was batey. Batey was
played with a ball that they made out of a sticky material
and they used their hips to play the game (Malmstrom,

1995).

Traditions

Aguascalientes is a territory rich in traditions and

festivities of Mexican culture. Many festivities held in
this pleasant climate give visitors the chance to get to

know the richness of the culture. Among the most popular
celebrations are the San Marcos National Fair, the

Procession of Our Lady of the Assumption, the Calaveras
Festival and the Fair for the Oak Lord. These popular

celebrations are recognized and supported by government
officials. According to the National Fine Arts Institute,

Aguascalientes is the state with the largest investment in

culture (Malmstrom, 1995).
The Feria de Aguascalientes originated in 1828. The
purpose of the Feria was to expand the agricultural and

cattle markets. The Feria de Aguascalientes became the

most well-known fairground of New Spain. Then in 1841 the
church donated a huge lot to construct a garden (jardin)

in neoclassic style which to this day still remains. In
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1848 the annual Feria de Aguascalientes transferred to
Jardin de San Marcos and by this means the Feria held in
April and during the spring became an honor to the

Evangelist San Marcos. The feria became a cultural
tradition for the people of Aguascalientes. The Feria de

San Marcos lasts for 22 days and it is visited by millions

of people from around the world (Aguascalientes: The

geographic center of Mexico, 2 0 04) .
Enrichment Project

Theme: Aguascalientes, Mexico
Topic: Feria de San Marcos (Fair of San Marcos)

ENRICHMENT SEQUENCE
1. Introduce the state.
•

Teacher will use a map of Mexico and point out the

State of Aguascalientes.
•

Teacher will point the other states that border
with Aguascalientes.

•

Teacher will point out the important rivers of
Aguascalientes.

•

Students will locate and color the State of

Aguascalientes on a map blank map of Mexico (See
Appendix B, for blank map).
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Students will trace in black the states that

border with Aguascalientes.
•

Students will list the important rivers of

Aguascalientes.

2. Review of previous activity.
(Geography).

3. Motivation.
•

Visit http://en.wikipedia.org/wiki/Mexico and type

the State of Aguascalientes.
•

The website will allow students to connect their
cultural knowledge and experiences. This serves as

a bridge to open dialogue.

4. Presentation.
•

Teacher will read the brief history of
Aguascalientes (See Chapter Four).

•

Teacher will point out the name of the indigenous

people, their dialect and traditions.
•

Students are place in small groups to work

together and name the dialect and traditions of

the indigenous people of Aguascalientes.
5. Practice/application.
•

Teacher will introduce the topic to whole group.

•

Teacher can revisit Wikipedia website.
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•

Teacher will place students in groups.

•

Students will discuss and share any knowledge they

have about the Feria de San Marcos, fairs, or of

the State of Aguascalientes.
•

Students will share if they have been to a fair or

if they have visited the Feria de San Marcos.
•

Teacher will reread the purpose of the feria
(fair) in Aguascalientes.

•

Students can discuss in groups how mechanical

rides were 100 years ago.
•

If available when students work in groups they can
visit the Wikipedia website and explore the state

in depth.
•

Students will create I Know Mi Estado (My Culture

Fact Book)

(See Appendix B, for template).

6. Enrichment extension.
•

Teacher and students will set up a small fair.

Children can contribute by bringing pastries (pan

dulce) and other popular dishes.
•

Teacher can connect the fair to a math standard by
using play money (pesos) and teach students how to
make the currency conversion.
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Campeche

Capital: San Francisco de Campeche
Indigenous People: Maya.

Dialect: Maya, Choi, Tzeltal, and Kanjobal (14 out of 100
people speak an indigenous language)

(INEGI, 2010).

Geographical and Natural Resources

Campeche covers an area of 57,924 square kilometers

(3% of the national territory). According to the 2010
census, Campeche has a population of 822 441 inhabitants,

that is 0.7% total of the nation (INEGI, 2010). The State

of Campeche borders to the north and northeast with
Yucatan, to the east is Quintana Roo, to the south is
Guatemala, to the southwest is Tabasco and to the west it

borders with the Gulf of Mexico. The elevation is nearly
300 meters above sea level. The most important river is

Candelaria that originates in Guatemala under the name of
San Pedro and flows at the Laguna de Terminos traveling

402 kilometers.

(Todo Mexico, 1985).

Salient Historical Facts
During colonial era, Campeche (Ah Kim Pech) became
the main port of trade. Hernandez de Cordoba first arrived

in 1517, but it was not until 1540 that Campeche was
founded by Francisco Montejo. He named the state San
Francisco de Campeche; presently it is the name of the
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capital (Todo Mexico, 1985). When the Spaniards arrived at
Chakanputun on April 2, 1517, the indigenous warriors
attacked the Spaniards and defeated them. During this
attack, Hernandez de Cordoba was severely wounded and

later died in Cuba. The Spaniards, as a result of this

dreadful experience, named the bay "Bahia de la Mala
Pelea"

(Bad Fight Bay)

(Enciclopedia de los Municipios de

Mexico, 2010) .
Trade was of great importance therefore in 1686 and

1704 the Fortress Walls .were built as a protection from
pirates. The Campeche territory is known as one of the

mothers to the Maya people. Campeche is famous for its
distinctive ancient pyramids, baroque arts, exotic murals,

altars and other stone and stucco work (Hoyt Palfrey,
1997).
Indigenous History
The Mayas are considered to be the most intellectual

people of Mesoamerica. The name Campeche is of Maya origin

and it means "Aim" snake and "pech" mite, meaning a place
of snakes and mites (Enciclopedia de los Municipios de

Mexico, 2010). The pre-Classic culture (fist-Empire) 3000
B.C., to 317 A.D occupied the area of Chiapas (Norman,

1962). Hoyt Palfrey (1997) published that the Mayas

invented a complicated style of hieroglyphic writing that
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to this day neither scholars nor researchers have been
able to fully interpret it. As mentioned, the Mayas'

culture is one of Mexico's greatest ancient civilizations
and according to Salvador Toscano he claimed that the
Mayas may have associated with the Olmecas. They were

exceptionally advanced in mathematics, astronomy and
related sciences. The Mayas depended on farming, they

harvest maize, beans, squash, and chili peppers and picked
cotton and cacao and because harvest was their survival

source they often moved due to water scarcity.
Traditions

Campeche is famous for its colorful fiestas. Before
Lent (Holy week) a carnival full of dances and parades

takes place in Campeche. In September 14-30 the San Roman

Fiesta commemorates Christ of San Roman. This is
Campeche's celebration that has been observed for over 450

years. The carnival begins with a procession called "the
walk to bury bad humor." Bad humor is then represented by
a cloth puppet that resembles a pirate, is placed inside a
coffin, paraded through the streets and finally burned.

This symbolizes a change from bad humor to good. Each

municipality elects an honorary king and queen to preside

over the two-week-long festivities, which include music,
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dramatic performances, and dancing (Television Networks,
1996-2011).

Enrichment Proj ect
Theme:

Campeche, Mexico

Topic:

Ancient Maya Script Book

ENRICHMENT SEQUENCE
1. Introduce the state.
•

Teacher will use a map of Mexico and point out the
State of Campeche.

•

Teacher will point the other states that border
with Campeche.

•

Teacher will point out the important rivers of
Campeche.

•

Students will locate and color the State of
Campeche on a map of Mexico (See Appendix B, for

blank map).
•

Students will trace in black the states that

border with Campeche.
•

Students will list the important rivers of

Campeche.

2. Review previous activity.
(Geography).
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3. Motivation.
•

Visit http://en.wikipedia.org/wiki/Mexico and type

the State of Campeche.
•

The website will allow students to connect their
cultural knowledge and experiences. This serves as

a bridge to open dialogue.

4. Presentation.
•

Teacher will read the brief history of Campeche

(See Chapter Four).

•

Teacher will point out the name of the indigenous
people, their dialect and traditions.

•

Students are place in small groups to work

together and name the dialect and traditions of

the indigenous people of Campeche.
5. Practice/application.
•

Teacher will introduce the topic to whole group.

•

Teacher can revisit the Wikipedia website.

•

Teacher will place students in groups.

•

Students will discuss and share any knowledge they

have about the hieroglyphics.
•

Students will share if they have seen
hieroglyphics in history books.
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•

Teacher will point out that Mayas also used
logograms as part of their writing. Teacher will

mention that logograms are signs that represent
words or morphemes. Teacher will show logograms

(See Appendix B).

•

Students can discuss in groups the similarities
among the logograms.

•

If available when students work in groups they can
visit the Wikipedia website and explore the state

in depth.

•

Students will create I Know Mi Estado (My Culture

Fact Book)

(See Appendix B, for template).

6. Enrichment extension.
•

Students will make a Maya Script Book.

•

Teacher will display the logograms used during
"Practice/Application. "

•

Students can use the logograms and write letters

to classmates.
Chiapas
Capital: Tuxtla Gutierrez

Indigenous People: Lacandones (Lacandona area), and Maya.

Dialect: Tzeltal, Tzotzil, Choi, and Zoque (27 out of 100
people speak an indigenous language)
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(INEGI, 2010).

Geographical and Natural Resources

Chiapas covers an area of 73,728 square kilometers

(3.7% of the national territory). According to the 2010
census, Chiapas has a population of 4,796,584 inhabitants,

that is 4.3% total of the nation (INEGI, 2010). The State
of Chiapas borders to the north with Tabasco, to the east
is Guatemala, to the south is the Pacific Ocean and to the

west it borders with the States of Oaxaca and Veracruz.
Traveling through the Sierra Madre the elevation is nearly

4,060 meters above sea level. There are 46 rivers in

Campeche. The Grijalva and the Usumacinta travel to the

north and are 15% of Mexico's water source. The main
geographic eminence is the Tacana volcano standing at

4,117* meters above sea level (Todo Mexico, 1985). About
one third of Chiapas is without roads, forest, and jungle.

Chiapas is recognized for the agricultural production

of coffee, corn, cocoa, and bananas. Also, the growth of
cattle-ranching, hydroelectric power, and timber harvested

from the Lacandona rainforest. Chiapas produces 35% of

Mexico's coffee. The production of these crops has made
Chiapas Mexico's second largest agricultural producer

overall. The wealth of Chiapas is due to its rich
petroleum reserves. This petroleum asset has given Chiapas

an important international status. Their oil production
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began in the 1980s and has become the fourth largest
producer of gas and crude oil.

Salient Historical Facts
Chiapas is another home to the Maya people. There are
legendary samples of Maya's rich culture in Palenque,

Yaxchilan and Ocosingo. From these three territories the
Mayas migrated to Peten Itza, in Guatemala and the Mayan

in Yucatan. In 1522 Gonzalo de Sandoval was the first
Spanish explorer. However in 1526 Diego de Mazariegos

initiated the formal conquest of Chiapas. The chiapas
people were opposed to Mazariegos's acquisition and

ruling. Then the people traveled to Tepetchia near a river
and in this location many chiapas people flung into the

river. For the indigenous, death was a better resolution

than become the possession of the Spanish explorers.

There are several important ancient sites in Chiapas,
but three of great importance to mention are Palenque

which is the most easily reached, then Yaxchilan more

difficult to get to, and the greatest difficulty of the

three is Bonmpak ruin (Norman, 1962) . According to Norman
(1962), the Palenque ruin of the seventh century A.D. was
a holy city to priests and visitors.
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Indigenous History
One of the most admired people in Mesoamerica was the

Mayas. The Mayas populated Mesoamerica 3,000 years B.C.
The name Chiapas is believed to have been derived from the

ancient city of Chiapan. It is a Nahuatl term and
signifies the place where the chia sage grows. Chiapas
encompasses just a portion of the large region that was
populated by the Mayan Indians.
The ancient Mayan culture flourished across a large

portion of present-day Guatemala, Belize, El Salvador,

western Honduras and the five Mexican States of Yucatan,
Quintana Roo, Tabasco, Campeche and Chiapas (The Hispanic

Experience: Cultural Heritage, 2004). According to Mexican
Genealogical Research, the territory occupied by the Maya
was probably about 500,000 square kilometers in area and

is sometimes referred to as El Mundo Maya (The Maya
World). Hewett (1943) described Maya art as "Maya

religion, and Maya architecture, and Maya life" (p. 153).

The Mayas believed science and religion were

associated and were the main customs of daily life. A
devoted act that was commonly practiced by Mayas was a

sort of baptismal ceremony. This devotion was for children

who survived infancy. Each year the Mayas would have
festivals in honor of their gods. These celebrations
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included ritual offerings, sacrifices and the "imbibing of
intoxicating mead called balche"

(p. 1)

(drink made from

the bark of a leguminous tree, Lonchocarpus violaceus,

which is soaked in honey and water and fermented).
Traditions
Fairgrounds are common in Chiapas. Among the

important ones to mention are Feria de Chiapas (The Fair
of Chiapas) held at Tuxtla Gutierrez, Feria Internacional
de Tapachula (International Fair of Tapachula), Feria de
la Primavera y de la Paz (Spring and Peace Fair) held at
San Cristobal de Las Casas and El Carnaval (The Carnival)

held at San Juan Chamula. The people of Chiapas enjoy
their traditional music known as the Marimba. In the Los

Altos region, indigenous people perform music by playing

it with the guitar, harp and the violin.
Enrichment Proj ect

THEME:

Chiapas, Mexico

TOPIC:

Maya Mosaic Masks

ENRICHMENT SEQUENCE
1. Introduce the state.

•

Teacher will use a map of Mexico and point out the

State of Chiapas.
®

Teacher will point the other states that border

with Chiapas.
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•

Teacher will point out the important rivers of
Chiapas.

•

Students will locate and color the State of

Chiapas on a map of Mexico (See Appendix B, for

blank map).
•

Students will trace in black the states that

border with Chiapas.
•

Students will list the important rivers of

Chiapas.

2. Review of previous activity.
(Geography).

3. Motivation.
•

Visit http://en.wikipedia.org/wiki/Mexico and type

the State of Chiapas.
•

The website will allow students to connect their
cultural knowledge and experiences. This serves as

a bridge to open dialogue.

4. Presentation.
•

Teacher will read the brief history of Chiapas

(See Chapter Four).

•

Teacher will point out the name of the indigenous

people, their dialect and traditions.
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•

Students are place in small groups to work

together and name the dialect and traditions of

the indigenous people of Chiapas.
5. Practice/application.
•

Teacher will introduce the topic to whole group.

•

Teacher can revisit the Wikipedia website.

•

Teacher will place students in groups.

•

Students will discuss and share any knowledge they

have about masks, fairs and carnivals.

•

Students will share if they have been to a

carnival where people wear masks or a Mardi Grass
carnival.

•

Teacher will point out that Mayas made exquisite
masks from stone, wood, gold, obsidian and shell.

•

Students can discuss in groups the types of masks

Mayas created.
•

If available when students work in groups they can
visit the Wikipedia website and explore the state

in depth.
•

Students will create I Know Mi Estado (My Culture

Fact Book)

(See Appendix B, for template).

6. Enrichment extension.
•

Students will make a Maya mosaic mask.
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•

Students can draw and cut out a mask shape -with

eyes, mouth, and nose on an 8x10 piece of oak tag.
Students can cut out tissue paper "tiles," no

larger than an inch square.

•

Students can have a class parade and wear their

mosaic masks.

Estado de Mexico
Capital: Toluca de Lerdo

Motto: Libertad, Trabajo, Cultura (Freedom, Work,
Culture).

Indigenous People: Otomis (Hnahnu) Mazahuas, Matlazincas,

Teotihuacanos, Aztecas.
Dialect(s): Mazahua, Otomi, Nahuatl & Lenguas Mexicas (2
out of 100 people speak an indigenous language)

(INEGI, 2010).
Geographical and Natural Resources

Mexico covers an area of 22,357 square kilometers
(1.1% of the national territory). Its elevation is nearly

7,400 meters above sea level. According to the 2010
census, the State of Mexico has a population of 15,175,862

inhabitants, that is 13.57% total of the nation (INEGI,

2010). Estado de Mexico borders to the north with Hidalgo,
to the east are the States of Tlaxcala and Puebla, to the
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south are the Federal District (Distrito Federal), Morelos

and Guerrero, to the west is Michoacan and to the
northeast it borders with Queretaro.

Main geographic eminences are Nevado de Toluca

standing at 4,392 meters above sea level, Cerro de Tlaloc

3,687 meters, Cerro de Sabanillas 3,283 meters, Cerro
Juarez 3,045 meters and Cerro de Xocotitlan 2,252 meters.
The state shares with Puebla the snow-capped peaks of

Popocatepetl and the Iztaccihuatl. There are three river
basins in the state, the Lerma, the Balsas, and the

Panuco.

Mexico is recognized for the state's land and is
devoted to agriculture and to its forests. Estado de
Mexico harvests corn, peas, barley, beans, potatoes,
alfalfa, wheat, avocados and guava. Livestock is raised in

the farmland with cattle being the most important animal.

Almost all of the forest lands are used for producing
forestry products such as wood and paper. Previously

mining was of great importance because of its minerals and
deposits of gold, and silver. Today is a less common
activity (Todo Mexico, 1985).

Salient Historical Facts
The word Mexico originates from the Nahuatl dialect
and signifies metztli which stands for moon, xictli navel,
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and co for place meaning the navel place of the moon

(Encyclopedia de los Municipios de Mexico, 2010). The
capital of this state is Toluca and its name stands for

place where Tolo the god is.
The Pyramid of Tenayuca is the site that remains as

part of the Chichimeca Empire of the twelfth century.
Later the pyramid was occupied by the Alcohuas and

Tepancecas (Norman, 1962). In the era of Spanish dominion,
the State of Mexico was called Intendencia de Mexico. The

Spaniards destroyed the great Tenochtitlan and Hernan
Cortes along with his cousin Juan Altamirano took

possession of the Toluca Valley. In addition, Cortes
defeated the Texcocoans and made Texcoco his seat and

shelter from where he attacked the Aztec capital and
brought destruction (Norman, 1962).
During Spanish control, the state's economy depended

on the farming of sugar cane. The Conquistadores exploited
the gold and silver mines of Temascaltepec, Sultepec,

Valle de Bravo, Tlataya, Amatepec and Zacualpan. As a

result, the three centuries under Spanish control, Mexico
was poverty-stricken and the indigenous people lived many

injustices (Enciclopedia de los Municipios de Mexico,

2010) .
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Indigenous History
Between 20,000 and 5,000 A.D. , the prehistoric man
from this territory survived from hunting and collecting

plants. They produced hunting tools out of stone and
bones. Later they came to know the wild maize. In the
years 100 B.C. and 100 A.D., the great pyramids of the sun
and the moon were built, along with the Quetzacoatl

temple, and the city and the marketplace of Teotihuacan.

Long before the Spaniards arrived at Texcoco, the
State of Mexico was a rich and populous region (second to

Tenochtitlan). It is situated next to the famous Lake of
Texcoco. It is believed, as stated by Norman (1962), that

Texcocoans' city was more powerful than of the Aztecs.
Texcoco is distinguished for its fine temples and palaces,

gardens and music and home to the intellectual
Netzahualcdyotl (Hungry Coyote).
Coe (1962) published that Netzahualcoyotl was one of
the greatest monarchs that ruled and wrote his enduring

poetry. The Aztecs understood that Quetzacoatl, their
hero-god, created mankind with his own blood. They also
believed that this god turned itself into an ant to be
able to obtain maize for the Aztecs (Coe, 1962) .

The indigenous people that occupied Estado de Mexico
were the Acolhuas (sister of the Aztec culture), Otomies,
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Mazahuas (the owners of deer), and Malinalcas, a cultural

stem of the Nahua people. The Otomies were great artists

in working with textiles. They embellished blouses and
skirts and stitched jorongos, sarapes, and quechquemitl

(woman's cloak).
The Teotihuacan culture existed before the time of

Christ and it was influenced by other civilizations such
as the Toltecas. The legend of Teotihuacan (place of the
gods) is uncertain because there is no written record
about the construction of this site. It is believed that
the Teotihuacanos were affected and impacted by the

Toltecas. The Spanish conquistador Andres de Tapia
finished the Malinalca population (Norman, 1962). As the

Spaniards continued to arrive to this region, indigenous
people were defeated and destroyed (Endclopedia de los

Municipios de Mexico, 2010) .
Traditions
There are many significant celebrations in the region

of Valle de Toluca. Among the most important is Lent week
(Semana Santa, Holy Week). This sacred event is the

representation of Christ's crucifixion followed by the
Procesion del Silencio (the silent procession). El Dia de

los Muertos (the day of the dead) is a festivity to honor
departed friends and family. It is celebrated in
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cemeteries. Family and friends decorate the tomb of the
departed with colorful paper flowers, candles and ofrendas

(food offerings). On December 12, a national religious

celebration takes place in honor of the Virgen Maria de
Guadalupe. People sing las mananitas a sort of happy
birthday song to the Virgen and on this day people renew

pleads. During these festivities, artisan fairgrounds are

held in Jilotepec and at Caballo de Texcoco. Dances are
another tradition in the State of Mexico. The dances are

of indigenous and Spanish tradition that relate to their
ancestors. Among the popular dances are the Danza de los

Concheros, and the Danza de Moros and Cristianos

(Enciclopedia de los Municipios de Mexico, 2010).

Enrichment Project

Theme:

Estado de Mexico, Mexico

Topic:

'Make a Sarape

ENRICHMENT SEQUENCE
1. Introduce the state.
®

Teacher will use a map of Mexico and point out
Estado de Mexico.

•

Teacher will point the other states that border
with Estado de Mexico.
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•

Teacher will point out the important rivers of

Estado de Mexico.

•

Students will locate and color the Estado de

Mexico on a map of Mexico (See Appendix B, for

blank map).
•

Students will trace in black the states that

border with Estado de Mexico.

•

Students will list the important rivers of Estado

de Mexico.

2. Review previous activity.
(Geography).

3. Motivation.
•

Visit http://en.wikipedia.org/wiki/Mexico and type

Estado de Mexico.
•

The website will allow students to connect their
cultural knowledge and experiences. This serves as

a bridge to open dialogue.

4. Presentation.
•

Teacher will read the brief history of Estado de
Mexico (See Chapter Four).

•

Teacher will point out the name of the indigenous
people, their dialect and traditions.
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•

Students are place in small groups to work

together and name the dialect and traditions of

the indigenous people of Estado de Mexico.
5. Practice/application.
•

Teacher will introduce the topic to whole group.

•

Teacher can revisit the Wikipedia website.

•

Teacher will place students in groups.

•

Students will discuss and share any knowledge they

have about sarapes.

•

Students will share if they have seen or own

sarapes.

•

If available when students work in groups they can

visit the Wikipedia website and explore the state

in depth.
•

Students will create I Know Mi Estado (My Culture

Fact Book)

(See Appendix B, for template).

6. Enrichment extension.
•

Students will make their own sarape.

Materials:

•

Teacher can provide students with brown butcher
paper, different colors of tissue paper, crayons,

markers or color pencils. Cut a long piece about 3

feet long per child. Fold half way then cut an
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opening (for head) at the folded section (head

should fit through).

•

Students can use bright colors or cut strips of

tissue paper and paste it on the sarape.
Guanajuato

Capital: Leon

Indigenous People: Otomis, Tarascan and later Aztecas.
Dialect: Otomi, Chichimeca Jonaz, Nahuatl, and Mazahua (3
out of 100 people speak an indigenous language)

(INEGI, 2010) .
Geographical and Natural Resources

Guanajuato covers an area of 30,608 square kilometers
(1.6% of the national territory). According to the 2010

census, Guanajuato has a population of 5,486,372
inhabitants, that is 4.9% total of the nation (INEGI,

2010). The State of Guanajuato borders to the north with
San Luis Potosi, to'the east is Queretaro, to the south

Michoacan and to the west it borders with Jalisco. To the
north is the Sierra Gorda where the rivers of Santa Maria

or Bagre stream with the Panuco (Todo Mexico, 1985) .

Guanajuato is a distinguished city for its mining, and
monumental buildings which are a blend of Provencal
France, and the hill towns resemble those of Italy.
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Guanajuato is known for the Jardin de la Union which
is located in the heart of the town center and is one of
the smallest zocalos of Mexico (Norman, 1962). This region

is geographically part of the Trans-Mexican Volcanic Belt,
the Mexican Plateau and the Sierra Madre Oriental. In

Guanajuato, mining and agriculture have been the

traditional support of the state's economy. Today,

approximately 30% of the state's GDP is accounted by
industry, which includes metals, automobiles, leather

goods and processed foods (Enciclopedia de los Municipios
de Mexico, 2010) .

Salient Historical Facts
During colonial era, Guanajuato was initially settled

by the Spanish in 1520. The Spaniards were attracted to

this area because of its abundant mineral deposits which
were found around the now capital city of Guanajuato.

Spaniard explorer Cristobal de Olid arrived to present day
Yuririhapundaro and Penjamo areas. The discovery of silver
and gold in Guanajuato incited Spanish settlement of the

area in the 1520s and 1530s. When the Spaniards arrived,

native tribes retreated to the most inaccessible areas of
the Bajio and mountains of the state. They resisted the

invaders, and attacked settlements and travelers along the
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routes that connected Spanish settlements and mining camps

(Norman, 1962).
Indigenous History
The name of "Guanajuato" comes from Purhepecha

Quanaxhuato, which translates into two meanings "place of

frogs" and "places of many hills." The Guanajuato region
was originally occupied by the Otomi Indians who were

later driven out by the Tarascans. Then the Aztecas
arrived and took over the territory. The Tarascans called

Guanajuato Cuanaxhuata (cuanex frog, hutta hill, -Hill of
the Frogs)

(Norman, 1962).

The Spaniards occupied the region of Guanajuato and

translated the Tarascan name to Quanashuato (mentioned in
the manuscripts of Fray Balthasar de Mendoza)

(Norman,

1962). Unlike the more settled indigenous peoples, the
Spanish were unable to force the natives of this area to
work. The Spaniards brought African slaves and indigenous

people from other regions to work the haciendas and mines
(Norman, 1962).

Traditions
In Guanajuato there are many famous festivals. The

"Festival Internacional Cervantino" is celebrated annually

during the month of October. In this festival, many
indigenous people sell their craftsmanship that represent

68

artistic resemblance in various talents such opera,
theater, concerts, dance, and music. The "Festival de

Musica de Camara y Jazz" and "Festival Internacional
Eervantino" are held in San Miguel de Allende which is

within an hour drive from Guanajuato.
Enrichment Proj ect

Theme:

Guanajuato, Mexico

Topic:

Maracas

ENRICHMENT SEQUENCE
1. Introduce the state.
•

Teacher will use a map of Mexico and point out the
State of Guanajuato.

•

Teacher will point the other states that border
with the State of Guanajuato.

•

Teacher will point out the important rivers of the
State of Guanaj uato.

•

Students will locate and color the State of

Guana.juato on a blank map of Mexico (See Appendix
B, for blank map).
•

Students will list the important rivers of the

State of Guanajuato.
•

Students will trace in black the states that

border with the State of Guanajuato.
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2. Review previous activity.
(Geography).

3. Motivation.
•

Visit http://en.wikipedia.org/wiki/Mexico and type

the State of Guanajuato.
•

The website will allow students to connect their
cultural knowledge and experiences. This serves as

a bridge to open dialogue.

4. Presentation.
•

Teacher will read the brief history of Guanajuato

(See Chapter Four).

•

Teacher will point out the name of the indigenous

people, their dialect and traditions.
•

Students are place in small groups to work

together and name the dialect and traditions of

the indigenous people of Guanajuato.
5. Practice/application.
•

Teacher will introduce the topic to whole group.

•

Teacher can revisit the Wikipedia website.

•

Teacher will place students in groups.

•

Students will discuss and share any knowledge they

have about instruments and musical concerts.
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•

Students will share if they have been to a

festival where musicians play music.

•

Students can discuss in groups how the State of

Guanajuato coordinates festivals.

•

If available when students work in groups they can
visit the Wikipedia website and explore the state

in depth.
•

Students will create I Know Mi Estado (My Culture

Fact Book)

(See Appendix B, for template).

6. Enrichment extension.

•

Students will create maracas.

Materials:

•

Two empty plastic bottles of 12oz littler soda.

•

Beans, tissue paper, paint, glue, masking tape,
and brush.

Guerrero
Capital: Chilpancingo de los Bravos
Motto: Mi patria es primero (My country comes first).

Indigenous People: Mixtecas, Nahuas, Amuzgos, Tlapanecos.
Dialect: Nahuatl, Mixteca languages, Tlapaneco, and Amuzgo

de Guerrero (15 out of 100 people speak an indigenous

language)

(INEGI, 2010).
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Geographical and Natural Resources

Guerrero covers an area of 63,621 square kilometers
(3.2% of the national territory). According to the 2010
census, Guerrero has a population of 3,388,768
inhabitants, that is 3.0% total of the nation (INEGI,

2010). The State of Guerrero borders to the north with the
State of Mexico, to the north and northeast is Morelos, to
the north and east with Puebla, to the east and south east

with Oaxaca, to the south and west with the Pacific Ocean
and to the west and north it borders with Michoacan (Todo

Mexico, 1985). Guerrero's economy consist of mining and

agriculture, but the greater revenues for the state come

from two tourist centers, Colonial Taxco and sophisticated
Acapulco (Norman, 1962) .

Salient Historical Facts
After the conquest of Tenochtitlan, Cortez navigated
and came upon the bay of Acapulco in Guerrero. A colony

was built in the 1530s primarily to manufacture ships for

exploration. Then Acapulco became a significant commercial
port that brought riches for Spaniards, Chinese, and
Japanese. The profitable commerce attracted pirates to the

port. The Castillo de San Diego was built in 1616 to

protect the port. The name of the state is named after
Vicente Guerrero a mulatto who joined Jose Maria Morelos
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in a revolt against Spain. According to anthropologists

and folklorists as cited in Norman (1962) in Ometepec,
Guerrero there are two villages San Nicolas and Cuijla

that are "a touch of Africa in Mexico"

(p. 267). These two

villages were established by African descendants. African

Bantu tribesmen escaped from slave ships. In Cujila and
San Nicolas there is strong evidence that African

descendent people resided in this area since customs of

Africa are noticeable among the people in these two

villages. This confirmation is seen by people carrying
water jars and loads on their heads (Norman, 1962) .

Indigenous History
The State of Guerrero is a region with a variety of

dialects and indigenous people among them are Mixtecas,
Nahuas, Amuzgos, Tlapanecos and people of African

descendent. It is believed that the oldest evidence of
human presence was in Guerrero (300 B.C.). According to
John Schmal (2010), who studies genealogical research on
Mexico's indigenous people, he published that the
Tlapanecos whom live in the State of Guerrero are

comparable to the Purhepecha of Michoacan. Among their
similarities are, these two indigenous people resisted and

fought the Aztecas, and their dialect is not associated

with any other Mexica languages.
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Traditions

As with any other States in Mexico, Guerrero has also
numerous fiestas that are celebrated. Other traditions

that are well rooted in this state are storytelling. The
traditional stories are legends and fables. Among the

legends are The Hill of Bermeja, La Tempacana de la Laguna
de Tixtla, and fables are El Conejo (The Rabbit), El Piojo
y la Pulga (The Louse and the Flea), El Zopilote (The

Buzzard) to name a few. El Chamuco, Duendes, and Brujos
are stories that are told to children so they refrain from

being disobedient. Another tradition that originates from
the pre-Hispanic era, the Guerrerenses (people of

Guerrero) travel to the summit at the beginning of May and

they plead for precipitation for their siembras (crops)
(Enciclopedia de los Municipios de Mexico, 2010).
Enrichment Proj ect

Theme:

Guerrero, Mexico

Topic:

Tlacololero Dance

ENRICHMENT SEQUENCE
1. Introduce the state.
•

Teacher will use a map of Mexico and point out the
State of Guerrero.
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•

Teacher will point the other states that border

with the State of Guerrero.

•

Teacher will point out the important rivers of

Guerrero.

•

Students will locate and color the State of

Guerrero on a map of Mexico (See Appendix B, for
blank map).
•

Students will list the important rivers of the

State of Guerrero.
•

Students will trace in black the states that

border with the State of Guerrero.
2. Review previous activity.
(Geography).

3. Motivation.
•

Visit http://en.wikipedia.org/wiki/Mexico and type

the State of Guerrero.
•

The website will allow students to connect their
cultural knowledge and experiences. This serves as

a bridge to open dialogue.

4. Presentation.
•

Teacher will read the brief history of the State

of Guerrero (See Chapter Four).
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•

Teacher will point out the name of the indigenous

people, their dialect and traditions.
•

Teacher will present the dance of the
Tlacololeros. Visit
http://www.ratedesi.com/video/v/f4GpcBoovuQ/TLAC0L
OLEROS-SNTA-CRUZ-QR--Topado-Dob1e

•

Students are place in small groups to work

together and discuss the Tlacololeros dance, their
disguise and masks.

5. Practice/application.
•

Teacher will introduce the topic to whole group.

•

Teacher can revisit the Wikipedia website and the
Tlacololeros dance.

•

Teacher will place students in groups.

•

Students will discuss and share any knowledge they

have about indigenous dances or the Tlacololero

dance of Guerrero.
•

Students will share if they have been to a ritual

or indigenous dance.

•

Teacher will read why the Tlacololero dance is
important to the people of Guerrero.
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•

If available when students work in groups they can
visit Wikipedia Website and explore the state in

depth.
•

Students will create I Know Mi Estado (My Culture

Fact Book)

(See Appendix B, for template).

6. Enrichment extension.
•

Students will create their own vest (made of a

potato sack or brown-grocery paper bag) like the
one of the Tlacololero dancers or students can
paint a mural or other artistic craft that
reflects what they learned about the Tlacololero's

dance.

Hidalgo
Capital: Pachuca de Soto
Indigenous People: Toltecas, Chichimecas.

Dialect: Nahuatl, Otomi, Tepehua and Mixteco (15 out of
100 people speak an indigenous language)

(INEGI,

2010) .
Geographical and Natural Resources

Hidalgo covers an area of 20,846 square kilometers
(1.1% of the national territory). According to the 2010

census, Hidalgo has a population of 2,656,018 inhabitants,
that is 2.4% total of the nation (INEGI, 2010). The State
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of Hidalgo borders to the north with San Luis Potosi, to
the northeast is Veracruz, to the east is Puebla, to the

southeast is Tlaxcala, to the south is the State of Mexico
and to the west it borders with Queretaro (Todo Mexico,

1985). In Hidalgo agriculture, cattle and mining have been
the traditional support of the state's economy.

Salient Historical Facts
The Spaniards had their interest in Hidalgo because

of its profitable mines. The first discovered mines were

Plomo Pobre, Pachuca, and Real del Monte. The arrival of
the Spaniards opened a significant era in the history and

evolution of Hidalgo. Religion was a device Spaniards used
to control and establish a new political system for

indigenous people. Many indigenous people were maltreated
during the colonization. The Spaniards intentions were to
take over Hidalgo and then to gain possession of all the

wealth of the region, the land of the indigenous people,
and in a way enslaved them (Norman, 1962) .

In 1528 several indigenous people died out by the

ruling of Nuno Beltran de Guzman. The malicious Guzman

began to sell the huastecos as slaves in the Caribbean.
During the passage, the brave huastecos committed suicide
before arriving to the Caribbean since they refused to be

sold as slaves. As a result, the huastecos stopped
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childbearing because of their fear of their offspring
being sold into slavery. Then Spaniards began to
Christianized the indigenous people of Hidalgo so they
would be loyal to the conquistadores (Enciclopedia de los

Municipios de Mexico, 2010).

Indigenous History
In the eight century, the Toltecas arrived at

Xochicoatlan (presently Molango municipal of Hidalgo).
Tollan (Tula) is the legendary lost city of the Toltecas.
It is believed that Tula was the chief of the Toltecas

between 896 and 1186 A.D.

(Norman, 1962). It also is

believed that Tolteca people were peaceful and a loving

tribe because they condemned human sacrifice.

Norman (1962) published that in Toltec mythology a
northern chief named Mixcoati and a southern woman named
Chimala produced a son named Quetzalcoatl. Quetzalcoatl,
known as the Plumed Serpent, became the main god of the
Toltecas. This mythology is of great mystery to ancient

Mexico. Other tribes heard the legend of Quetzalcoatl and

they believed that he came from across the sea and was

unlike any other person seen before in the territory.
Quetzalcoatl was light-skinned, had a beard and blue-eyes.

Legend also recounts that Quetzalcoatl was driven away

from Tollan by a rival god and got him drunk with pulque.
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Quetzalcoatl prophesied that he would someday return and

conquer Mexico. "This legend is so potent and so

remembered [that] played a significant part in Spanish
conquest of Mexico"

(p. 71).

The location of Hidalgo became the passageway of

numerous people during the Mesoamerica time. The pueblos
of the Toltecas were invaded by the Chichimecas and later
by the Aztecas. The Aztecas inaugurated Mixquiahuala in
the seven century and Ahuitzol conquered the region and

Hidalgo formed part of the Aztec Empire (Enciclopedia de
los Municipios de Mexico, 2010) .

Traditions
In Acaxochitlan the Feria de la Fruta (Fair Fruit)
takes place from August 1-16. In the fair there is

abundance of regional fruits and a variety of products

that derive from fruits like marmalades, ciders and wines.
In the fair are corrida de toros,

(bull-fights)

thrill-rides, cultural and sport events. Lent week (Semana

Santa, Holy week) is another significant celebration in
Hidalgo. This sacred event is the representation of
Christ's crucifixion followed by the Procesion Del

Silencio (the silent procession)

Municipios de Mexico, 2010).
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(Enciclopedia de los

Enrichment Proj ect

Theme:

Hidalgo, Mexico

Topic:

Embroidery of the Otomies & Zoomorphic Figures

ENRICHMENT SEQUENCE
1. Introduce the state.
•

Teacher will use a map of Mexico and point out the
State of Hidalgo.

•

Teacher will point the other states that border
with the State of Hidalgo.

•

Teacher will point out the important rivers of
Hidalgo.

•

Students will locate and color the State of

Hidalgo on a map of Mexico (See Appendix B, for
blank map).

•

Students will list the important rivers of the

State of Hidalgo.
•

Students will trace in black the states that

border with the State of Hidalgo.

2. Review previous activity.
(Geography).

3. Motivation.
•

Visit http://en.wikipedia.org/wiki/Mexico and type

the State of Hidalgo.
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•

The website will allow students to connect their
cultural knowledge and experiences. This serves as

a bridge to open dialogue.
4. Presentation.

•

Teacher will read the brief history of Hidalgo
(See Chapter Four).

•

Teacher will point out the name of the indigenous

people, their dialect and traditions.
•

Students are place in small groups to work

together and name the dialect and traditions of

the indigenous people of Hidalgo.
5. Practice/application.
•

Teacher will introduce the topic to whole group.

•

Teacher will visit http://www.mexicantextiles.com/
textilepatterns/tenango/index.htm.

•

Teacher will place students in groups.

•

Students will discuss and share any knowledge they

have about the Otomi embroideries viewed on the
website.
•

Students will share if they have seen the

embroider designs at home or at a family or

friend's house.
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Teacher will reread and show the different

embroideries of the Otomi people of Hidalgo.

•

If available when students work in groups they can
visit the Wikipedia website and explore the state

in depth.
•

Students will create I Know Mi Estado (My Culture

Fact Book)

(See Appendix B, for template).

6. Enrichment extension.
•

Students will create their own Zoomorphic figure.

•

The extension activity can consist of a drawing or
students can make a handkerchief by embroidering a
zoomorphic figure on fabric.
Materials:

•

For drawing: paper, pencils, markers, and color
pencils.

•

For handkerchief students will need an 8 % by 10
inches piece of fabric, needle, and craft thread.

Directions:

•

Revisit the website and show students the

different types of embroideries of the Otomie
people.
•

Students can first pencil their figure. Then use

rich bold colors to trace over it.
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Michoacan

Capital: Morelia
Motto: Heredamos Libertad, Legaremos Justicia Social (We
Inherited Freedom, We Bequeath Social Justice).

Indigenous People: Purhepechas.
Dialect: Purhepecha, Nahuatl, Mazahua, and Mixteca

languages (3 out of 100 people speak an indigenous
language)

(INEGI, 2010).

Geographical and Natural Resources
Michoacan covers an area of 58,643 square kilometers
(3.3% of the national territory). According to the 2010

census, Michoacan has a population of 4,351,037

inhabitants, that is 3.9% total of the nation (INEGI,

2010). The State of Michoacan borders with Jalisco and

Guanajuato, to the northeast is Queretaro, to the east is
the State of Mexico and Guerrero, and to the south it

borders once more with Guerrero and the Pacific Ocean.

Michoacan means "Place of the Fishermen." The most
prominent elevations in Michoacan are Tancitaro with 3,860
meters above sea level, Patamban (3,750m), the Zirate
(3,340m), and the Quinzeo (3,324m). Thirty four percent of
the working class labor in livestock, fishing, and

agriculture, twenty three percent are in manufacturing,

construction, mining, and artesian industry, and thirty
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seven percent are employed in commerce, transportation and

communication, finance, hotels, restaurants and government
positions (Todo Mexico, 1985).

Salient Historical Facts
During the colonial period, Spaniards controlled the

State of Michoacan and exploited the land. The Spanish
people seized great extensions of land and this originated
the haciendas. They also exploited all minerals from these

important regions, Tlapujahua, Angangueo and Huetamo. The

encomienda system (a system employed mainly by the Spanish
crown during colonization to regulate labor) that the

Spaniards had established in New Spain forced the
indigenous people to hard labor and the school system

established was solely for Spanish children.
The conquest of Michoacan was in 1522 by Cristobal de

Olid and later continued with Nuno de Guzman in 1524. The
result of the Spaniards torture and invasion had a
detrimental effect on the people of Michoacan. People fled
and according to Norman "to this day have never regained

complete trust of foreigners"

(p. 256).

Indigenous History
The origin of the Tarascans, and Purhepechas is

believed that they were part of the archaic civilization

(Norman, 1962). The Michoacan territory was home to
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Nahuas, Otomies, Matlanzincas or Pirindas and Tecos. The
Lake of Patzcuaro was already occupied in the post classic
era by Purhepechas and Nahuas.

Cortez sent the Spaniard Cristobal de Olid to

Michoacan. He was ruthless and destroyed every Tarascan

temple. A group of Franciscan missionaries interfered to

try and help the Tarascan people. Their success was

shortened by the arrival of Nuno de Guzman who opted to
invade the rest of Michoacan creating greater harm than

Olid. Guzman tortured the Tarascan chief, Calzontzin and

burned him alive.
Charles V selected Don Vasco to go to New Spain. When

Vasco arrived to Michoacan he was outraged by the
treatment his people (Spaniards) had given to the natives

of Michoacan. Don Vasco took Holy orders and converted
many people of Michoacan into Christianity. Don Vasco's

devotion and patience towards the natives gained their
trust. To this day the Michoacanos honor Don Vasco's name

which is woven in the fabric of Tarascan life (Norman,
1962) .
The Aztecas were never able to conquer the Tarascan

Empire. Tarascans were not people of great wealth nor did

they live in luxurious monuments like of the Aztecas.

According to Norman (1962), Tarascan culture was based on
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family units. Their main city was Tzintzuntan which lay on
the edge of Lake Patzcuaro. The Tarascan were great

skilled people and their talent was reflected in lacquer,

wood, copper, and pottery. They were also experts of a
curious art such as feather painting.

Traditions
There is a Tarascan tradition that involves
hummingbirds. Tezpi (Tarascans' Noah) escaped from a great
flood and filled a boat with animals and birds. Then after

some time, a vulture was sent out and he fed himself off
giant dead bodies that lay throughout earth. Later a tiny

hummingbird (huitzitzilin) was sent out of the boat to see
if the flood diminished. The hummingbird returned with a

twig in its beak. This legend is represented in pictures

and robes (Norman, 1962) .
In Paracho, Michoacan another tradition takes place
in August. It is a fiesta where girls dress in China

Poblana costumes and parade through the streets leading a
bull that is decorated. During the fiesta, food is served
and people dance. After the dance, the bull is killed and

becomes the main ingredient of the fair (Norman, 1962) .
Enrichment Project

Theme:

Michoacan, Mexico

Topic:

Dia de los Muertos (The Day of the Dead)
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ENRICHMENT SEQUENCE
1. Introduce the state.
•

Teacher will use a map of Mexico and point out the
State of Michoacan.

•

Teacher will point the other states that border

with the State of Michoacan.
•

Teacher will point out the important lakes of
Michoacan.

•

Students will locate and color the State of
Michoacan on a map of Mexico (See Appendix B, for

blank map).
•

Students will list the important rivers of

Michoacan.
•

Students will trace in black the states that

border with Michoacan.
2. Review previous activity.
(Geography).

3. Motivation.
•

Visit http://en.wikipedia.org/wiki/Mexico and type

the State of Michoacan and focus on El Dfa de los

Muertos.
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•

The website will allow students to connect their
cultural knowledge and experiences. This serves as

a bridge to open dialogue.

4. Presentation.
•

Teacher will read the brief history of Michoacan
(See Chapter Four).

•

Teacher will point out the name of the indigenous

people, their dialect and traditions.
•

Students are place in small groups to work

together and name the dialect and traditions of

the indigenous people of Michoacan.
5. Practice/application.
•

Teacher will introduce the topic to whole group.

•

Teacher can revisit Wikipedia website.

•

Teacher will place students in groups.

•

Students will discuss and share any knowledge they

have about the El Dia de los Muertos, if they

celebrate this day at home or if they know any
people that do.

•

Students will share if they know what an ofrenda

means.
•

Teacher will read from the Wikipedia website the
purpose of an ofrenda in Michoacan.
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•

Students can discuss in groups how the ofrenda is

an important part of El Dia de los Muertos.

•

If available when students work in groups they can
visit the Wikipedia website and explore the state

in depth.
•

Students will create I Know Mi Estado (My Culture

Fact Book)

(See Appendix B, for template).

6. Enrichment extension.
•

Students will create their own 3D ofrenda

Materials:
•

A variety of colors of construction and tissue
paper.

•

Markers, glue, and color pencils.

•

Optional (a picture of a departed family member,

passport size).
Directions:

•

To make a table, fold a sheet of construction

paper (8

x 11 inches)

(it should stand). A

tablecloth can be made out of tissue paper.

•

Students can use other colors of paper to cut out

a vase,

(draw on the bottom of the vase a small

square. This square will be folded so the vase can
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stand on the table) flowers (can be glued directly

to the vase). Students can add any other items.
•

The suggested items can be food drawings like
bread, and fruit.
Oaxaca

Capital: Oaxaca de Juarez
Motto: El Respeto al Derecho Ajeno es la Paz (Respect for
the rights of others is peace).

Indigenous People: Zapotecas and Mixtecas.

Dialect: Mixteca, Zapoteca, Mazateco and Mixe (34 out of
100 people speak an indigenous language)

(INEGI,

2010) .
Geographical and Natural Resources

Oaxaca covers an area of 93,793 square kilometers

(4.8% of the national territory). According to the 2010
census, Oaxaca has a population of 3,801,962 inhabitants,

that is 3.4% total of the nation (INEGI, 2010). It is
located in Southwestern Mexico. The State of Oaxaca
borders to the north with Puebla and Veracruz, to the east
is Chiapas, to the south is the Pacific Ocean and to the
west it borders with Guerrero (Todo Mexico, 1985).
The state is surrounded by mountains, narrow valleys,

canyons, and ravines. Oaxaca has 533 kilometers of
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coastline with nine major bays. The two major rivers are

Papaloapan and Coatzacoalcos and their streams are the
Grande and Salado rivers. Agriculture is one of Oaxaca's

economic sources.
The people of Oaxaca cultivate maize, beans, peanuts,

alfalfa, coffee, wheat, sesame seeds, rice, and cotton and

livestock like sheep, goats, and poultry such as turkeys.

Fishing, mining, commerce and tourism also contribute to
Oaxaca's economy (Encyclopedia de los Municipios de
Mexico, 2010) .

Salient Historical Facts
The Spaniards first appearance in the territory of

Oaxaca was at Pos de Oro. The Spaniards were not only

interested in gold, they were also interested in exploring
the coasts of this region. Their interest was to find

another route to the Islands of India. Upon the fall of

Tenochtitlan, the conquest emerged in Oaxaca under Cortes,

Gonzalo de Sandoval, Francisco de Orozco, and Pedro
Alvarado's leadership. The natives were opposed to the

Spaniards' invasion. In 1522 Alvarado snatched from Indian
Chief Tututepec a considerable amount of gold, then put
him in prison. The news spread and the people rebelled

once more against the conquistadores (Enciclopedia de los

Municipios de Mexico, 2010).

92

Outside of Oaxaca, in the yard of a church stands the
biggest tree in the world, the Ahuehuete of Santa Maria

del Tule. The State of Oaxaca was admitted to the Republic
of Mexico on December 21, 1823. The name Oaxaca comes from
the name of its capital city and derives from the Nahuatl

language word "Huaxyacac" meaning a tree called "guaje."

Benito Juarez, who was a full blood Zapoteca was an

important figure in the Reform War thus his statue stands

at the Cerro del Fortin (Pediaview, 2011).

Indigenous History
The State of Oaxaca is well known for its indigenous

people and culture. It was founded by Azteca conquerors in
the fifteenth century (Gallop, 1939). The predominant

indigenous people that populate Oaxaca are Zapotecas and
Mixtecas whom they may be descendants of Toltecas.

Zapotecas lived in the valleys and Mixtecas in the hills.
These natives were proud of their rich cultural

backgrounds and language, they united to fight any

intruders who wanted to invade their territory therefore
they avoided the misfortune of many other indigenous
peoples in the post-Classic Mexico (Mexico, 1962) .

The Zapotecas and Mixtecas were recognized by their
extraordinary artistry. They were the best goldsmiths and
workers in turquoise mosaic and developed distinctive
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architectural style. Hoyt Palfrey (1997) stated that the
Zapotecas developed a unique social system that included

kings while priests maintained full power of all domestic

affairs. The Zapoteca government was of divine guidance
(theocracy).
Traditions
The State of Oaxaca is rich with traditions. The

Zapoteca culture from the Central Valley and the Isthmus
of Tehuantepec continues to endure despite the turmoil of

conquests. A great tradition that mesmerizes people from
all over the world is the celebration of "Dia de los

Muertos" known as The Day of the Dead. Among the

Zapotecas, there is a mystery of life and death which is
the cause for celebrating The Day of the Dead. Zapotecas
view death as those "who departed to the beyond before us"

(p. 9). This tradition is an ancient ritual to remember
and honor family and friends whom have departure to the
other world.

Enrichment Proj ect

Theme:

Oaxaca, Mexico

Topic:

Papel Picado (Perforated Paper)

ENRICHMENT SEQUENCE
1. Introduce the state.
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•

Teacher will use a map of Mexico and point out the

State of Oaxaca (See Appendix B).
•

Teacher will point the other states that border

with Oaxaca.

•

Teacher will point out the important rivers of
Oaxaca.

•

Students will locate and color the State of Oaxaca

on a map of Mexico (See Appendix B, for blank
map) .
•

Students will list the important rivers of Oaxaca.

•

Students will trace in black the states that

border with the State of Oaxaca.
2. Review previous activity.
(Geography).

3. Motivation.
•

Visit http://en.wikipedia.org/wiki/Mexico and type

the State of Oaxaca.
•

The website will allow students to connect their
cultural knowledge and experiences. This serves as

a bridge to open dialogue.

4. Presentation.
•

Teacher will read the brief history of Oaxaca (See
Chapter Four).
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•

Teacher will point out the name of the indigenous

people, their dialect and traditions.
•

Students are place in small groups to work

together and name the dialect and traditions of

the indigenous people of Oaxaca.
5. Practice/application.

•

Teacher will introduce the topic to whole group.

•

Teacher can revisit the Wikipedia website.

•

Teacher will place students in groups.

•

Students will discuss and share any knowledge they

have about banners and papel picado used on the

Day of the Dead.
«

Students will share if they have seen papel picado

in restaurants, carnivals, or parties.
•

Students can discuss in groups how papel picado

has been used by the indigenous people during the
celebration of the Day of the Dead.

•

If available when students work in groups they can
visit the Wikipedia website and explore the state

in depth.
•

Students will create I Know Mi Estado (My Culture

Fact Book)

(See Appendix B, for template).
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6. Enrichment extension.
•

Students will create papel picado.
Materials:

•

A variety of colors of tissue paper, string, tape
and scissors.

Directions:
•

Fold tissue a number of times, edge to edge and

not corner to corner.
•

Cut shapes from the paper but do not cut off the
corners.

•

Unfold; edges may be scalloped, zigzagged or

fringed.
•

Fold over the top % of the papel picado over a

long piece of string and tape to make a pocket.
Puebla

Capital: Heroica Puebla de Zaragoza
Motto: Unidos En El Tiempo, En El Esfuerzo, En La Justicia

y En La Esperanza (United in time, in effort, in

justice and in hope).
Indigenous Primitive People: Mixtecas, Nahuas, Toltecas,

Totonacas, Tlaxcalans and Aztecas.
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Dialect: Nahuatl, Totonaca, Popoloca, and Mazateco (11 out
of 100 people speak an indigenous language)

(INEGI,

2010).
Geographical and Natural Resources

Puebla covers an area of 34,290 square kilometers
(1.8% of the national territory). According to the 2010

census, Puebla has a population of 5,779,829 inhabitants,
that is 5.1% total of the nation (INEGI, 2010). The State

of Puebla partially borders to the north and east with
Veracruz, to the south is Guerrero and Oaxaca, and to the
west it borders with the States of Hidalgo, Tlaxcala,

Estado de Mexico, and Morelos (Todo Mexico, 1985) .

Thirty seven percent of Puebla's working sector

relies on cultivation, livestock, fishing, and hunting.
The second sector, 24.9 percent relies on mining, the

extraction of petroleum, construction and the industry of
manufacturing. The third sector, 35.1 percent relies on
commerce, transportation and communication, banking and

finances, public and legal administration, social and
legal services, and tourism (Enciclopedia de los

Municipios de Mexico, 2010).

Salient Historical Facts
Archeologists in Puebla have studied 454 prehistoric

sites in the Valle de Tehuacan. According to Enciclopedia
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de los Municipios de Mexico (2010), there is sufficient

evidence that nomadic families lived in this region around
10,000 B.C. The findings of utensils made from stone and

weaving date 6,500-4,900 B.C. and the agriculture that was
cultivated, maize, beans, squash, and chili dates

3,500-2,000 B.C. Puebla was founded ten years after the
fall of Tenochtitl&n. During the Mesoamerican era, many
ethnicities occupied this region that was later ruled by
Aztecas.

Pediaview (2011) published that the regions of
Acatlan and Chiautla were controlled by the Mixtecas and
Tepexi was directed by the Popolocas. The central part of
Puebla was governed by the Olmecas-Xicalancas and Nahuas.
The north was occupied by the Totonacas, the Mazatecos,
and the Otomies. Primarily, the center and south area were
dominated by Tenochtitldn. The Azteca domination continued

until the arrival and conquest of the Spaniards. In
Puebla, there is an abundance of historical monuments

among them are the statue of Francisco I. Madero , Benito

Juarez, the China Poblana fountain, and a monument to the

flag.

Indigenous History
Around the fifth century people of Nahuatl dialect
arrived in this region. Norman (1962) published that
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Tlaxcalans were a division of the Chichimecas and enemies

of the Aztecas to whom they never succumbed. They settled

near Lake Texcoco and allied with Otomies. In the fourteen
century Mexicas had ongoing conquests that gave them

control over Puebla. Then in 1519 the Spaniards from
Veracruz began to penetrate in this region. The indigenous

people did not resist the invasion of the Spaniards but
Hernan Cortes became suspicious and then he ordered the
death of Cholula. The indigenous people were terrorized by

this killing and Cortes won over the region. Following his
conquest, Cortes began the encomieda system in the region
and in like the rest of Mesoamerica, the abuse of the

natives continued (Todo Mexico, 1985).

Traditions
In this state people celebrate the International Fair

of Puebla from April 21 to May 15. On May 5, the state
commemorates the Battle of Puebla with a military parade

and fireworks.
Enrichment Proj ect
Theme:

Puebla, Mexico

Topic:

Mexican Mosaic Placemats

ENRICHMENT SEQUENCE
1. Introduce the state.

100

•

Teacher will use a map of Mexico and point out the

State of Puebla (See Appendix B).
•

Teacher will point the other states that border

with the State of Puebla.
•

Teacher will point out the important rivers of
Puebla.

•

Students will locate and color the State of Puebla

on a map of Mexico (See Appendix B, for blank
map) .
•

Students will list the important rivers of Puebla.

•

Students will trace in black the states that

border with the State of Puebla.

2. Review previous activity.
(Geography).

3. Motivation.
•

Visit http://en.wikipedia.org/wiki/Mexico and type
the State of Puebla.

•

The website will allow students to connect their
cultural knowledge and experiences. This serves as

a bridge to open dialogue.
4. Presentation.

•

Teacher will read the brief history of Puebla (See
Chapter Four).
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•

Teacher will point out the name of the indigenous
people, their dialect and traditions.

•

Students are place in small 'groups to work

together and name the dialect and traditions of

the indigenous people of Puebla.
5. Practice/application.
•

Teacher will introduce the topic to whole group.

•

Teacher can revisit the Wikipedia website.

•

Teacher will place students in groups.

•

Students will discuss and share any knowledge they

have about placemats made in Puebla.

•

Teacher will tell students that Talavera tiles

decorate the outside of many buildings in the
Mexican City of Puebla.

•

If available when working in group students can
visit the Wikipedia website and explore the state

in depth.
•

Students will create I Know Mi Estado (My Culture

Fact Book)

(See Appendix B, for template).

6. Enrichment extension.
•

Students will make their own decorative tile

placemats.
Materials:
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•

Clear self-adhesive laminate, white construction

paper (18 by 12 inches), colored tissue paper or
colored pictures from magazines, white glue in a

small dish, a paintbrush and a pencil.
Directions:

•

Draw geometric shapes on the white construction
paper. Cut or tear the tissue paper or magazine
pictures into pieces. Use the paintbrush to paint

a small area of white glue on the white
construction paper. Lay the colored tissue or

magazine paper on the glue covered area. When

finished, let dry, then place between two sheets

of clear self-adhesive laminate to preserve. Trim
the laminate 1/4" from the construction paper and
the placemat is ready.

Queretaro

Capital: Santiago de Queretaro
Indigenous People: Otomies.

Dialect: Otomi, Nahuatl, Mazahua, Zapoteca (1 out of 100
people speak an indigenous language),

(INEGI, 2010).

Geographical and Natural Resources

Queretaro covers an area of 11,684 square kilometers

(0.6% of the national territory). According to the 2010
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census, Queretaro has a population of 1,827,937

inhabitants, that is 1.6% total of the nation (INEGI,

2010). The State of Queretaro partially borders to the

north and northeast with San Luis Potosi. To the east it

borders with Hidalgo, to the southeast with the State of
Mexico, to the south is Michoacan and to the west borders

with Guanajuato (Todo Mexico, 1985). The state is one of
the smallest of the republic but the most heterogeneous

geographically for its climate that ranges from deserts to
tropical rainforests.

Agriculture has greatly favored Queretaro for the
past 10 years due to the willpower of farmers, the

abundance of rain, and the support of government. Cattle
have also prospered over the years making Queretaro among
the nations primary producer of beef and poultry

(Enciclopedia de los Municipios de Mexico, 2010).
Salient Historical Facts
Upon the conquest of the Azteca Empire, the next

largest indigenous group was the Otomi which lived in
Queretaro. The Otomi people were living under Purhepecha

control. The conquest and colonization of the Spaniards in
this region founded the areas of Huimilpan in 1529, San

Juan de Rio and Queretaro in 1531. The Conquistdor Heran
Perez de Bocanegra inexplicable joined forces with a local
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Otomi lord. Perez needed support to enter Otomi territory.
The union of the Spaniard with the Otomi lord resulted as

only one major battle. The Spanish and their Indian
followers attacked the local Otomi and Chichimecas at the
hill known today as Sangremal. Accounts of this battle

have mesmerized writers like Friar Isidro Felix de

Espinoza. De Espinoza expressed "the natives were at the
point of winning when a total eclipse of the sun occurred"
(n.p.).

Theoretically, the partial obscuring of the sky

frightened the natives and the Spanish professed to have
seen the image of Saint James (Patron of Spain) riding a
white horse carrying a rose-colored cross. This occurrence

caused the natives to surrender. The outcome of this
battle is how Queretaro (Santiago de Queretaro) acquired
its name (Pediaview, 2011).

Indigenous History
The Otomi have retained their language called hnahnu

it literally means utter with nasal sounds. Most Otomi,
like other indigenous people are bilingual. The Otomi
people of Queretaro called themselves the Nano. Otomi
communities have their own authorities however they still

follow the Mexican system. The majority of the indigenous
people practice Catholic faith but it is influenced by
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indigenous beliefs. Alike New Spain era, the Otomi people
continue to rely in the trading of goods as a source of
income. An attribute about the Otomi people is their

knowledge of herbal medicines. Many of the Otomi people

live in rural areas and dress in their traditional
garments. Women dress in hand-embroidered blouse and skirt

called guexquemetl and huaraches and the men dress in
shirt and pants of natural cotton, tied with an

embroidered belt and huaraches (Pediaview, 2011).
Traditions
In Queretaro the festivities are part of the Catholic

religion. Among them are Candlemas, Semana Santa (Holy
week) and El Dfa de los Muertos (Day of the Dead). The

Danzante Chichimeca begins on September 13. This dance is
dedicated to the Holy Cross of Miracles. There are

countless of festivals throughout towns, villages, and
municipalities in support of saints.
Enrichment Proj ect

Theme:

Queretaro, Mexico

Topic:

Danzante Chichimeca (Chichimec Dancers)

ENRICHMENT SEQUENCE
1. Introduce the state.
•

Teacher will use a map of Mexico and point out the

State of Queretaro (See Appendix B).
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•

Teacher will point the other states that border

with Queretaro.
•

Teacher will point out the important rivers of the
State of Queretaro.

•

Students will locate and color the State of

Queretaro on a map of Mexico (See Appendix B, for
blank map).

•

Students will list the important rivers of

Queretaro.
•

Students will trace in black the states that

border with the State of Queretaro.
2. Review previous activity.
(Geography).

3. Motivation.
•

Visit http://en.wikipedia.org/wiki/Mexico and type
the State of Queretaro.

•

The website will allow students to connect their

cultural knowledge and experiences. This serves as

a bridge to open dialogue.

4. Presentation.
•

Teacher will read the brief history of Queretaro

(See Chapter Four).
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•

Teacher will point out the name of the indigenous
people, their dialect and traditions.

•

Students are place in small groups to work
together and name the dialect and traditions of

the indigenous people of Queretaro.

5. Practice/application.
•

Teacher will introduce the topic to whole group.

•

Visit the http://wn.com/Danzantes_

chichimecas_de_Santiago_de_Quer%C3%A9taro_130909.

•

Teacher will place students in groups after the
video to discuss the dance.

•

Students will discuss and share any knowledge they
have about ritual dances or the one of the State

of Queretaro.
•

Students will share if they have been to a parade

like the one on the video.
•

Teacher will have students discuss the

similarities and differences of the dancers'
customs.

•

If available when students work in groups they can

visit the Wikipedia website and explore the state

in depth.
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•

Students will create I Know Mi Estado (My Culture

Fact Book)

(See Appendix B, for template).

6. Enrichment extension.

•

Students can create a feather headband like the

one of the Chichimeca dancers.
•

Students can wear their feather headband and have

a parade.
Materials:

•

Colored feathers, tag board, glue, and a stapler.

Quintana Roo

Capital: Chetumal
Indigenous People: Maya.

Dialect: Maya, Tzotzil, Choi, and Kanjobal (16 out of 100
people speak an indigenous language)

(INEGI, 2010).

Geographical and Natural Resources
Quintana Roo covers an area of 42,361 square

kilometers (2.2% of the national territory, not including

Cozumel Island & Mujeres Island). According to the 2010

census, Quintana Roo has a population of 1,325,578

inhabitants, that is 1.2% total of the nation (INEGI,
2010). The State of Quintana Roo borders to the north with
the Gulf of Mexico and Yucatan, to the east is the

Caribbean Sea, to the south is Belize and Guatemala, and
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to the west it borders with Campeche (Todo Mexico, 1985).

Tourism is the primary economic resource followed by
farming, mining, commerce, and fishing (Endclopedia de
los Municipios de Mexico, 2010) . The most important rivers
are Hondo and Quintana Roo. The region also has many

lagoons, and underground caves filled with water that has
filtered through the porous rocks. These caves are known

as cenotes.

Salient Historical Facts
In 1502 the first Spanish conquistadores who were

members of Columbus's expedition found native boats along
the coasts of Quintana Roo. In 1511 a Spanish ship from

Panama was trapped near the coast. The survivors from the

ship were captured and executed by the natives with the
exception of Gonzalo Guerrero and Jeronimo de Aguilar. For
an unknown reason these two men were accepted and they

assimilated to the Maya culture.
The conquest of Quintana Roo began in 1527 and was

accomplished in 1546 by Montejo's son, Francisco Montejo y

Leon. During this time Hernandez de Cordoba arrived at
Cabo Catoche and later Juan de Grijalba arrived at

Cozumel. Hernan Cortes arrived in Chetumal and rescued the
men who were captured by the Maya, Jeronimo de Aguilar.
The Spanish were anxious to conquer the region and in 1526
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Francisco de Montejo suggested to the Spanish King Carlos

V the acquisition of Yucatan (Encyclopedia of Mexican
States, 2011) .

The State was named after Andres Quinta Roo who
fought for Mexican independence. In 1902 former president
Porfirio Diaz pronounced Quintana Roo as part of the
Mexican territory.

Indigenous History

According to Encyclopedia of Mexican States (2011)
the Maya first populated Quinta Roo around 3000 B.C. In
the ten century, the Itzaes (Maya group) built the cities

of Chichen-Itza and Champoton which are two of the most
extraordinary Maya ruins in Mexico. In Quintana Roo, the

most dominant pyramid in the region is Castillo.
Maya people are considered to be the most
intellectual people of Mesoamerica. Hoyt Palfrey (1997)
published that Maya people invented a complicated style of

hieroglyphic writing that to this day neither scholars nor
researchers have been able to fully interpret it. They

were exceptionally advanced in mathematics, astronomy and
related sciences. Maya people depended on farming; they

harvest maize, beans, squash, and chili peppers and picked
cotton and cacao and because harvest was their survival

111

source they often moved due to water scarcity. Their

temples reveal them as an extraordinary civilization.
Traditions
Many festivities take place in Cancun, Quintana Roo.
The carnivals involve cock fights and artistic

presentations. The annual fair Expo Cancun is celebrated
in November. The most popular event is the Festival

Internacional de Cultura del Caribe (International
Festival of the Caribbean's Culture). Other states in
Mexico participate in this festival since a diverse of

artistic and cultural performances take place. Academic

activities are also part of the festival and the
participants are professionals from different specialties.
Enrichment Proj ect

Theme:

Quintana Roo, Mexico

Topic:

Temple Pyramids

ENRICHMENT SEQUENCE

1. Introduce the state.
•

Teacher will use a map of Mexico and point out the
State of Quintana Roo (See Appendix B).

•

Teacher will point the other states that border
with the State of Quintana Roo.

•

Teacher will point out the important rivers of
Quintana Roo.
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Students will locate and color the State of

Quintana Roo on a map of Mexico (See Appendix B,

for blank map).

•

Students will list the important rivers of

Quintana Roo.

•

Students will trace in black the states that

border with the State of Quintana Roo.

2. Review previous activity.
(Geography).

3. Motivation.
•

Visit http://en.wikipedia.org/wiki/Mexico and type

the State of Quintana Roo.
•

The website will allow students to connect their
cultural knowledge and experiences. This serves as

a bridge to open dialogue.
4. Presentation.

•

Teacher will read the brief history of Quintana
Roo (See Chapter Four).

•

Teacher will point out the name of the indigenous
people, their dialect and traditions.

•

Students are place in small groups to work

together and name the dialect and traditions of

the indigenous people of Quintana Roo.
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5. Practice/application.
•

Teacher will introduce the topic to whole group.

•

Teacher can revisit the Wikipedia website.

•

Teacher will place students in groups.

•

Students will discuss and share any knowledge they

have about the pyramids of Quintana Roo.

•

Students will share if they have been to the State

of Quintana Roo.
•

If available when students work in groups they can

visit the Wikipedia website and explore the state

in depth.
•

Students can discuss in groups about the pyramids

the Maya people built.
•

Students will create I Know Mi Estado (My Culture

Fact Book)

(See Appendix B, for template).

6. Enrichment proj ect.
•

Students will make a temple using sugar cubes.

•

Each student will need 32 sugar cubes.

Tabasco
Capital: Villahermosa
Nickname: El Eden de Mexico (The Eden of Mexico).
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Indigenous People: Totonacas, Huastecas, Maya (Chontales),
and Olmecas.

Dialect: Chontai of Tabasco, Choi, Tzeltal, and Tzotzil (3
out of 100 people speak an indigenous language)

(INEGI, 2010).
Geographical and Natural Resources

Tabasco covers an area of 24,738 square kilometers
(1.3% of the national territory). According to the 2010
census, Tabasco has a population of 2,238,603 inhabitants,

that is 2.0% total of the nation (INEGI, 2010). The State
of Tabasco limits its north border with the Gulf of Mexico
and Campeche, to the southeast is Guatemala, to the south

is Chiapas, and to the west it borders with Veracruz (Todo

Mexico, 1985) . Tabasco is a region with concentrated
jungles and big-game areas. The two largest and beautiful
rivers are Usumacinta and Grijalva.

In Tabasco agriculture of cacao, sugar cane and
coconut are part of the state's economy however perennial

farming is temporary due to heavy precipitations. Cycle
farming consists of rice, beans, maize, watermelon,

pineapple, melon, and green and dry chili. The state's
economy also relies on cattle, fishing, food processing
industry, petroleum industry, and tourism (Enciclopedia de
los Municipios de Mexico, 2010) .
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Salient Historical Facts
In 1518 the Spaniard Juan de Grijalva was the first
conquistador of Tabasco. He arrived close to one of

Tabasco's major rivers. Grijalva baptized the river under
his name. This was a custom of the conquistadores during
the voyaging throughout the Mesoamerica. The region of

Tabasco was occupied by Chontales (Maya) when the

Spaniards arrived. The indigenous demonstrated their

kindness towards the Spaniards with gold utensil gifts.
Amazed by the gifts, the Spaniards interest to invade

their region escalated (Enciclopedia de Los Municipios de

Mexico, 2010) .

An interesting fact that A&E Television Networks
published in Norman, 1962/1996 was that Cortes met in this

region, Dona Marina, known as La Malinche. She gave Cortez
advice on how to defeat the Aztecas. Malinche became

Cortes' lover and later gave birth to his son Martin. It

is believed that the Malinche's son was the first born
mestizo of New Spain.

The conquest of Tabasco was delayed for two reasons.
First, the indigenous' rebelled towards the Spaniards

occupation. Second, the Spaniards were still trying to
defeat the indigenous people of central Mesoamerica, the
Aztecas of the Valley of Mexico. The unanticipated
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rebellion of the indigenous people of Tabasco forced the

Spaniards to import slaves from Africa. The slaves and the

indigenous people unified and rebelled towards the
Conquistadores for the dreadful living and working

conditions in the region.

Indigenous History
The Olmecas, a well-developed civilization for its

time, had no primitive development. They were artistic

people since their talent was shown in craftsmanship.
Among the masterpieces that the Olmecas left were carvings

of humongous head stones with baby jaguar faces, and
carved jade figurines (Norman, 1962).

Linguistic Francisco J. Santamaria stated that the
word Tabasco originates from Nahuatl meaning "tierra de
pastle." One thousand years ago, the Olmecas whom are
consider the most ancient indigenous people of

Mesoamerica, roamed the region of Tabasco. Tabasco was
also home to Totonaca and Huateca people and Indian
cultures to the Olmecas and Mayas. Archeology findings

assert that around 300 A.D. the Maya people emerged in

this region and great cities flourished (Comalcalco,
Pomona,Morales, Santa Elena, El Tortuguero, and Jonuta).
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Traditions
Tabasco's traditions are the regional dances. These
are "El Gigante,"

(The Giant), "El Caballito"

Horse), and "Baila Gigante"

(The Little

(Dance Giant) and are

celebrated in the municipal of Nacajuca on August 14. The
dance of "El Caballito Blanco"

(The Small White Horse)

represents the battle between the indigenous tabasquenos
(people of Tabasco) against the Spaniards. It is

celebrated on October 4 at Tamulte de la Sabanas and on
July 5 and August 15 at Quintin Arauz. Another important
tradition is the celebration of El Dla de Muertos (The Day

of the Dead) on November 1 and 2 and a great tamalada

(tamales) feast is organized in remembrance of those who
have past to the other world (Enclclopedia de Los
Municipios y Delegaciones de Mexico, 2010).
Enrichment Proj ect

Theme:

Tabasco, Mexico

Topic:

Tamaleada (Tamal Feast)

ENRICHMENT SEQUENCE
1. Introduce the state.

•

Teacher will use a map of Mexico and point out the

State of Tabasco.
•

Teacher will point the other states that border
with the State of Tabasco.
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•

Teacher will point out the important rivers of
Tabasco.

•

Students will locate and color the State of
Tabasco on a map of Mexico (See Appendix B for

blank map).
•

Students will list the important rivers of

Tabasco.
•

Students will trace in black the states that

border with the State of Tabasco.
2. Review previous activity.

(Geography).
3. Motivation.
•

Visit http://en.wikipedia.org/wiki/Mexico and type
the State of Tabasco.

•

The website will allow students to connect their
cultural knowledge and experiences. This serves as

a bridge to open dialogue.

4. Presentation.
•

Teacher will read the brief history of Tabasco
(See Chapter Four).

•

Teacher will point out the name of the indigenous

people, their dialect and traditions.
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•

Students are place in small groups to work

together and name the dialect and traditions of

the indigenous people of Tabasco.

5. Practice/application.
•

Teacher will introduce the topic to whole group.

®

Teacher can revisit the Wikipedia website.

•

Teacher will place students in groups.

•

Students will discuss and share any knowledge they

have about tamales and its ingredients.

•

Students will share if they have tasted tamales.

•

Teacher will read the recipe on how to make
tamales.

•

Students can discuss in group the different types

of tamales.
•

If available when students work in groups they can
visit the Wikipedia website and explore the state

in depth.

•

Students will create I Know Mi Estado (My Culture

Fact Book)

(See Appendix B, for template).

6. Enrichment extension.

•

Students will prepare tamales (See Appendix B, for
recipe).
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Veracruz

Capital: Xalapa Enriquez
Motto: Plus Ultra (Beyond) .
Indigenous People: Huastecos (teenek).

Dialect: Nahuatl, Totonaca, Huasteco, Popoluca (9 out of
100 people speak an indigenous language)

(INEGI,

2010).
Geographical and Natural Resources

Veracruz covers an area of 71,820 square kilometers
(3.7% of the national territory). According to the 2010
census, Veracruz has a population of 7,643,194

inhabitants, that is 6.8% total of the nation (INEGI,

2010). The State of Veracruz borders to the north with

Tamaulipas, to the east is the Gulf of Mexico, to the
southeast is the Chiapas and Tabasco, to the southwest is

Oaxaca and to the west it borders with the States of

Puebla, Hidalgo, and San Luis Potosi (Todo Mexico, 1985).
Veracruz's economy relies on agriculture.

Veracruzanos (people of Veracruz) cultivate maize which is
an important economic and social contribution. The state

contributes 7% of the national production and occupies
sixth place as the manufacture of this grain. Sugar cane,

rice, mango, banana, pineapple, vanilla, potato and
chayote are among the most popular crops.
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Salient Historical Facts
In the pre-Hispanic era three vital cultures emerged,

Olmeca, Huasteca, and Totonanca. Before the arrival of the
Spaniards, a powerful Nahuatl influence emerged in this

region. According to Enciclopedia de los Municipios de los
Estados de Mexico (2010), it published that Meztizaje was
born in Veracruz, its rhythms, history, and culture all

well developed in this region. The indigenous people of

Veracruz feel that they have inherited from their

ancestors honor, glory and traditions. The name of the

state, Veracruz de Ignacio de la Llave originates from
historical, political, and economic events that marked the
region. The Spanish writer Bernal Diaz del Castillo

published that, when Hernan Cortes arrived to Veracruz, it
was on "holy Friday," known as Vera Crux meaning the truth

of the cross (Enciclopedia de los Municipios de los
Estados de Mexico 2010).
Indigenous History
Veracruz was also home to the ancient Olmecas and it

is believed that these indigenous people may have been the
one who spread the culture of Mexico. The Teenek people

populated the State of Veracruz with a greater occupation

in the municipality of Tantoyuca. According to the
National Commission for the Development of the Indigenous
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Pueblos (Comision Nacional para el Desarrollo de los
Pueblos Indigenas (CDI))

(2009), in the historic

literature the Huastecos (Teenek) were called Cuexteca a
term derived from Nahua. The Huastecos called themselves

Teenek cauintalab (word or huasteca dialect) and teenek
bitsom (huatesco pueblo). These terms contrast with ejek

which means "black or mestizo." The Teenek shared their
territory with Otomis, Totonacas, Nahuas, Guachiles, and

Tepehuas.

Traditions

Totonaca people dwell in the tropical coasts of
Veracruz. In ancient time Totonaca people adopted a ritual

known as "Voladores de Papantla." There are five dancers

and the ritual dance is performed on top of a tree trunk
(about 80 feet high). The captain of the voladores (those
who fly) represents the Sun and the four other voladores

represent the four essential elements: earth, air, fire
and water. The voladores glide thirteen times around the

pole until they land. Since each volador glides thirteen
times and there are four voladores that adds up to a total

of 52 turns: "Fifty two is a magic number and the number
of years in the sacred pre-Columbian century"

(p. 92).

Veracruz has many carnival festivities that focus on
religion. Among the most celebrated is the festivity of
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Corpus. This sacred event lasts for 40 days and compared

to Western tradition it is celebrated during Easter. The

followers must avoid eating any source of animal protein
and avoid immorality (sin).

Enrichment Project

Theme:

Veracruz, Mexico

Topic:

Danza de los Voladores

ENRICHMENT SEQUENCE
1. Introduce the state.
•

Teacher will use a map of Mexico and point out the
State of Veracruz.

•

Teacher will point the other states that border

with the State of Veracruz.
•

Teacher will point out the important rivers of
Veracruz.

•

Students will locate and color the State of
Veracruz on a map of Mexico (See Appendix B, for

blank map).
•

Students will list the important rivers of

Veracruz.
•

Students will trace in black the states that

border with the State of Veracruz.
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2. Review previous activity.
(Geography).

3. Motivation.
•

Visit http://en.wikipedia.org/wiki/Mexico and type

the State of Veracruz.
•

The website will allow students to connect their
cultural knowledge and experiences. This serves as

a bridge to open dialogue.

4. Presentation.
•

Teacher will read the brief history of Veracruz
(See Chapter Four).

•

Teacher will point out the name of the indigenous

people, their dialect and traditions.
•

Students are place in small groups to work

together and name the dialect and traditions of

the indigenous people of Veracruz.
5. Practice/application.
•

Teacher will introduce the topic to whole group.

•

Teacher can visit
http://www.youtube.com/watch?v-WTLhiYeNLsO to have

students watch a video of the Veracruzano dancers.

•

Teacher will place students in groups.
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•

Students will discuss and share any knowledge they

have about Voladores Dancers of Veracruz.
•

Students will share if they have been to Veracruz

and seen this dance.
•

If available when students work in groups they can
visit the Wikipedia website and explore the state

in depth.
•

Students will create I Know Mi Estado (My Culture

Fact Book)

(See Appendix B, for template).

6. Enrichment extension.
•

Students can create a mural about the Danza de los

Voladores.

Materials:
•

Butcher paper, paint, and brushes.

Summary
As one can see, the content of this culturally
responsive curriculum is historically, politically, and

ethnically rich. It includes the arts as enrichment and it
is developmentally appropriate as well.

126

CHAPTER FIVE
CONCLUSIONS

This project was developed to equip students with a

culturally responsive curriculum that is significant,
enriching and valuable to Mexican and Mexican American

children. In Chapters One through Four, I presented
research, history, ethnic separation and existing thoughts
about Mexican children in schools.

Every child carries an immense rich history, and
Stories of Mexico. They bring to the classroom their
traditions, language, and their culture. Mexican children
and those of Mexican descent need to be exposed to the

history they carry and reflect. It is by this means that a

culturally responsive curriculum must be integrated in
United States Schools. Mexican children have left their
country for numerous reasons; however they should not

forget who they are and where they come from. Children
must learn about their Mexico, about the Aztecas, Mayas,

Olmecas about their traditions and many other significant
attributes that make their culture so unique.
The project addresses what Banks (1990), and Sleeter

(2000) viewed as multicultural education. Their
immeasurable research and support for this curriculum
continues to prove that every child is entitled to an
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equal education and that the instruction given should

reflect and respect their heritage. This curriculum

empowers children, motivates them to learn, values their
legacy and most important is meaningful to them. In
respect to this project I will outline the informal

observations, limitations and recommendation regarding

this culturally responsive curriculum project.
Informal Observations
I incorporated my Culturally Responsive Curriculum

project into my third grade classroom and named it the
Spanish Club. The purpose of the Spanish Club was for
students to learn about Mexico. First, I wanted to find

out how many students would be interested in participating
in learning about Mexico's history and traditions. A

voluntary sign-up sheet was created. Surprisingly, 18 out

of 26 students signed up.

At first the Spanish Club meetings were scheduled two
times a month starting in October and ending in April.

After our first club meeting students showed a lot of

interest and asked me if we could have our club meetings
every week. It gave me great satisfaction to see students
enjoy and willing to give up their recess and part of
their lunch to continue learning about the history of
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Mexico. Therefore, I agreed to meet weekly. Unfortunately
due to time limitations and other responsibilities our

meetings were postponed. Ultimately the Spanish Club

meetings had to be canceled because of California

Standards Test preparation.

At the first meeting I explained my role as a
facilitator and the students' role as active participants.
During the meeting, students shared their reasons for

signing up for the Spanish Club and what they wanted to
learn. Some students shared that they wanted to visit
Mexico and by signing up to the club they could learn

about "famous people, music, the Aztecas, and holidays."

We decided as a class, to learn about Michoacan because
the majority of students' parents were from Michoacan and

students wanted to learn about the state where their

parents came from. Also our Spanish Club started in
October. I wanted students to learn about El Die de los

Muertos (The Day of the Dead). Some students knew the
meaning of this sacred holiday while other students were
eager to learn about it.
During the first instructional meeting my objective
was to introduce them the geography of Mexico and

specifically the State of Michoacan. A classroom size map
was displayed. I pointed to the State of Michoacan and the
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other states that border it. Students were given

notebooks, color pencils and a map of the Republic of
Mexico. Then students located the State of Michoacan on
their own map. As they colored the map, they began looking

at the rest of the States of Mexico. I allowed students to
engage in conversation while coloring their map.

Among their conversations, I heard some of the
students say that they never had seen a map of Mexico!

Other students were amazed that Mexico had so many states.

Students began pointing out to their classmates the states

that they were familiar with and states where they had
family members. Other students (Anglo) were unable to read
and pronounce the states. However, it was breathtaking to
see how students who were familiar with Spanish helped

their Anglo classmates and assisted them in correctly

pronouncing the names of the states. At the end of the
meeting students shared how much they enjoyed locating and

coloring a map of Mexico. Students requested to take their
notebooks home to share them with their family.
The first Spanish Club meeting was more fulfilling

than what I had expected. Students were eager to complete
the assigned task. They were motivated to learn the
geographical location of the State of Michoacan, they

worked cooperatively with their classmates, and most

130

importantly I observed great motivation to discover and
learn about their culture.

At our second meeting my objective was to teach them
about the culture of the State of Michoacan. I introduced
the most dominant indigenous people that populate

Michoacan, Purhepechas. I shared with students that my
grandmother was born in Michoacan and that she was half
Purhepecha and half Tarascan. Students began to share that

they had family members born in Michoacan, and another
student said that he was born in Michoacan. I showed

pictures of the style of dress that the Purhepecha people

wear. Some students began to share that their grandmothers

wear rebozos (Mexican shawl). We listened to purhepecha
music and looked up words in purhepecha dialect. At the
end of our meeting students volunteered to interview

family members about Purhepecha people, their dialect and

traditions. Students took a couple of minutes to discuss
with their peers the questions they would ask their
parents. We decided to share the parents' interviews at
our next meeting.

In this meeting I observed students were more open to
share about their origins and their families' traditions,
and most importantly seeing how they were proud to talk

about being Mexican. The boy who had shared that he was
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born in Michoacan surprised me because he seemed
embarrassed of his culture at first. As I recall on the

first day of school when I was taking roll, I was
pronouncing students' Spanish names accordingly. When I

pronounced this boy's name, he corrected me and pronounced
it with an American accent. He informed me that he did not
speak Spanish. Now with the Spanish Club he revealed pride

of his nationality. His demeanor changed because he seemed

proud to be Michoacano. This also changed his interaction
with me in class. He no longer was embarrassed to speak

Spanish. In fact, he suggested that in our meetings
Spanish should be the language used. I was impressed that

he thought about this idea on his own because at first he
did not want to admit he spoke Spanish.

During another meeting in October for Dia de los

Muertos, my objective was for students to do a hands-on
activity to celebrate the arrival of this sacred holiday.

I had them create a three-dimensional ofrenda which was

part of my enrichment project for the State of Michoacan.
An ofrenda is an offer made for deceased relatives. A
person provides the deceased relative's favorite food on a

table decorated with flowers, candles and any special
belongings. Students were excited because they felt that
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they were part of their own holiday, and not just

Halloween.
In all of our meetings, we focused on the geography

of the states of Mexico, the culture, and traditions. Most
importantly, students had the freedom to speak their

native language which is something they have been told for

many years not to do in school. The attendance for these
meetings was consistent and the motivation was

exceptional. In fact, students have expressed excitement
to come back next year to finish a project that

unfortunately we were unable to complete.

Specific Limitations
There are several limitations for this project. One

of the most significant is that the enrichment projects
are for primary grades second through fourth, although the

goal would be to develop these projects for all grade

levels, kindergarten through twelfth grade. Second, this

enrichment project has not been integrated in a formal

classroom setting. Therefore time frame, assessments, and

rubrics were not elaborated. Furthermore, the anthologies
gathered for each State are only synopsis of them. The

complete history of Mexico would require a collection of
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encyclopedias that were impossible to integrate into this

proj ect.

Re c ommendat i on
Sheltered Instruction Observation Protocol (SIOP) is

recommended to teach a culturally responsive curriculum.
The enrichments offered in this project are suitable for

SIOP. Following is a seven day instructional calendar that

allows teachers to integrate the components and
instructional practices and activities that SIOP offers.

Guideline for Enrichment Project
•

Supplementary materials used to a high degree.

•

Meaningful activities that integrate lesson concepts
with language practice opportunities.

•

Concepts explicitly linked to students' background

knowledge.
•

Frequent opportunities for interaction and
discussions.

•

Student engaged approximately 90% to 100% of the
lesson.

•

Pre-teach key vocabulary.

•

Use and apply graphic organizers.
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Culturally Responsive Curriculum (STOP)

INSTRUCTIONAL
CALENDAR

DAY ONE

DAY TWO

SIOP COMPONENTS, INSTRUCTIONAL PRACTICES
AND ACTIVITIES

1. Introduce the state.
2. State Content Objectives clearly
defined, displayed, and reviewed with
students.
3. State Language Objectives clearly
defined, displayed, and reviewed with
students.

4. Present a map of Mexico and point out
the state students will learn and its
border states.
5. Use a graphic organizer to tap
background knowledge. What do we know and
what do we want to know about
, one
of the 31 states of Mexico?
Revisit the map of Mexico (if available
provide students with atlases and have them
interact and discuss with group).
1. Revisit the map and point to the state
students are exploring.
2. Refer to the graphic organizer.
3. Visit Wikipedia website and type the
name of the state to be learned.
4. The website will allow students to
connect their cultural knowledge and
experiences. This serves as a bridge to
open dialogue.
5. Students will add any new information to
the web organizer.
6. Teacher will introduce the topic to
whole group.
7. Students will be grouped to discuss the
topic.

DAY THREE

1. Teacher will read aloud the
supplementary material of the state.
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Cont.
DAY THREE

DAY FOUR

2. Group discussion and interaction will
follow using the graphic organizer.
3. Teacher will introduce the assign task I
Know Mi Estado My Culture Fact Book
(students can use the graphic organizer to
help with the writing process. Teacher can
provide sentence frames for extra support).
1. Students will be put in groups to share
their draft and support one another.
2. Students will continue with the writing
task I Know Mi Estado My Culture Fact Book.
3. If available, when students work' in
groups they can visit Wikipedia website and
gather information about the state.

DAY FIVE

1. The writing assignment will continue.
2. Teacher will introduce the enrichment
extension. It is recommended that the
enrichment extension be divided in two
segments.
3. Students will complete part of the
enrichment extension.

DAY SIX

1. Students will finish the enrichment
extension.
2. Group students and continue working on
the enrichment extension.
3. Encourage dialogue among students.

DAY SEVEN

1. Closure & Assessment will consist of:
I Know Mi Estado My Culture Fact Book and
the enrichment extension.
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APPENDIX A

SHELTERED INSTRUCTION OBSERVATION PROTOCOL
LESSON PLAN TEMPLATE
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SIOP Lesson Plan Template
STANDARDS:

THEME:
LESSON TOPIC:
OBJECTIVES:
Language
Content
LEARNING STRATEGIES:
KEY VOCABULARY:

MATERIALS:

MOTIVATION:
(Building Background)

PRESENTATION:
(Language and content objectives, comprehensible input,
strategies, interaction, feedback)

PRACTICE AND APPLICATION
(Review objectives and vocabulary, assess learning)
Echevarria, Short & Vogt, 2008. Making Content
Comprehensible for English Learners: The SIOP Model.
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APPENDIX B
MY CULTURE FACT BOOK TEMPLATE
BLANK MAP OF MEXICO TEMPLATE

RECIPE FOR TAMALES

LOGOGRAMS SYMBOLS

139

]My Culture

STATE

BY

140

Mexico

PASTE MAP HERE
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142

143

144

145

146

147

148

149

150

151
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Tamales Recipe

Ingredients.
Tamal Filling:
•
1 1/4 pounds pork loin
•
1 large .onion, halved
•
1 clove garlic
•
4 dried California chile pods
•
2 cups water
•
1 1/2 teaspoons salt

Tamale Dough:
•
2 cups masa harina
•
1 (10.5 ounce) can beef broth
•
1 teaspoon baking powder
•
1/2 teaspoon salt
•
2/3 cup lard 1 (8 ounce) package dried corn husks
•
1 cup sour cream

Directions

1.

Place pork into a Dutch oven with onion and garlic,
and add water to cover. Bring to a boil. Reduce heat
to low and simmer until the meat is cooked (2 hours).

2.

Use rubber gloves to remove stems and seeds from the
chile pods. Place chiles in a saucepan with 2 cups of
water. Simmer, uncovered, for 20 minutes, then remove
from heat to cool. Transfer the chiles and water to a
blender and blend until smooth. Strain the mixture,
stir in salt, and set aside. Shred the cooked meat
and mix in one cup of the chile sauce.

3.

Soak the corn husks in a bowl of warm water. In a
large bowl, beat the lard with a tablespoon of the
broth until fluffy. Combine the masa, baking powder
and salt; stir into the lard mixture, adding more
broth as necessary to form spongy dough.

Spread the dough out over the corn husks to 1/4 to
1/2 inch thickness. Place one tablespoon of the meat
filling into the center. Fold the sides of the husks
in toward the center and place in a steamer. Steam
for 1 hour. Then remove tamales from husks and
drizzle remaining chile sauce over. For a creamy
sauce, mix sour cream into the chile sauce.
Obtained from
http://allrecipes.com/recipe/real-homemade-tamales/

4.
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CHAN

' sky*

, WINIK
person'

KIN
* sun'

NAJ
'house

'wo+er'

MUYAL
cloud1

CHOK
1 io scarier

Adapted by Monica Balbuena de la Sancha from
http: //www. ancientscripts, com/maya. html
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OO0

'moun+ain'

i

CH'AM
+o grab'

CH'UL
'holy*
Adapted by Monica Balbuena de la Sancha from
http: //www. ancientscripts. com/maya. html
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